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ABSTRACT: This report presents the conclusions from a market research study 
conducted by Symphonic Strategies on the supply of, and demand for, parental 
leadership programs in the District of Columbia. The study involved in-depth 
interviews and focus groups with parents, conversations with seasoned parent 
trainers, and an intensive review of leading parental leadership programs across 
the country. The central conclusion of our study is that parents in economically 
distressed communities may have accessτeven if limitedτto resources that 
equip them with the knowledge to function in meaningful leadership roles that 
help to shape the future for their families, school, and communities. However, 
knowledge is a necessary condition, but it is not a sufficient condition to effect 
meaningful change. Unfortunately, we found that a significant percentage of 
parents in economically distressed communities do not have the necessary skills 
to actually assume effective leadership roles that help to shape the future for 
their children, family, school, and community. Investing in resources and 
programs that combine leadership skills with the knowledge about the mechanics 
of systemic change is the next frontier in the movement to empower parents as 
partners. 
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Executive Summary 

This market research report looks at models and programs focused specifically on what many refer to as parent or parental 
leadership. We have adopted the definition of parent

i
 leadership as articulated by the Connecticut Parent Trust Fund, a leading voice 

in the industry: άParent leadership emerges when parents gain the knowledge and skills needed to function in meaningful leadership 
roles that help to shape the future for their families, schools, and communities.έ

ii
 It is the dual emphasis on gaining the knowledge 

ŀƴŘ άǎƪƛƭƭǎέ ƴŜŎŜǎǎŀǊȅ ǘƻ άŦǳƴŎǘƛƻƴ ƛƴ ƳŜŀƴƛƴƎŦǳƭ ƭŜŀŘŜǊǎƘƛǇ ǊƻƭŜǎέ ǘƘŀǘ ǎƛǘǎ ŀǘ ǘƘŜ ŎƻǊŜ ƻŦ ƻǳǊ ǊŜǎŜŀǊŎƘΦ 

After nearly eight months of research, the central conclusion of our study is that parents in economically distressed communities 
may have accessτeven if limitedτto resources that equip them with the knowledge to άŦǳƴŎǘƛƻƴ ƛƴ ƳŜŀƴƛƴƎŦǳƭ ƭŜŀŘŜǊǎƘƛǇ ǊƻƭŜǎ 
ǘƘŀǘ ƘŜƭǇ ǘƻ ǎƘŀǇŜ ǘƘŜ ŦǳǘǳǊŜ ŦƻǊ ǘƘŜƛǊ ŦŀƳƛƭƛŜǎΣ ǎŎƘƻƻƭΣ ŀƴŘ ŎƻƳƳǳƴƛǘƛŜǎΦέ IƻǿŜǾŜǊΣ ƪƴƻǿƭŜŘƎŜ ƛǎ ŀ ƴŜŎŜǎǎŀǊȅ ŎƻƴŘƛǘƛƻƴΣ ōǳǘ it is 
not a sufficient condition to effect meaningful change. Unfortunately, we found that a significant percentage of parents in 
economically distressed communities do not have the necessary skills to actually assume effective leadership roles that help to 
shape the future for their children, family, school, and community. Investing in resources and programs that combine leadership 
skills with the knowledge about the mechanics of systemic change is the next frontier in the movement to empower parents as 
partners.  

Throughout this report, when we refer to leadership skills we are referring to things like the ability to build trust and rapport, the 
ability to communicate, and more. It is important to note that the deficit in leadership skills is not something that is restricted to 
economically distressed communities. Parents in economically prosperous communities most likely share some of these deficits. 
However, we focused on assessing the needs of parents in economically distressed communities and we found that a majority of 
those with whom we talked had deficits that were larger and more severe than originally anticipated. Among the chief causes of the 
leadership deficits we documented were emotions such as shame, fear, doubt, and guilt.  

Shame, fear, doubt, and guilt are among some of the emotions that parents in economically distressed communities have to 
overcome before ǘƘŜȅ ŦŜŜƭ ŎŀǇŀōƭŜ ƻŦ ŜŦŦŜŎǘƛǾŜƭȅ ŜƴƎŀƎƛƴƎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊ ƻǊ ǇǊƛƴŎƛǇŀƭΦ CƻǊ ǇŀǊŜƴǘǎ ǿƘƻ Ƴŀȅ ƴƻǘ ƘŀǾŜ ŜȄŎŜƭƭŜŘ 
in school, or who may not have even completed high school, these feelings are real and they can often adversely affect a ǇŀǊŜƴǘΩǎ 
ƳƻǘƛǾŀǘƛƻƴ ŀƴŘ ŀōƛƭƛǘȅ ǘƻ ŜŦŦŜŎǘƛǾŜƭȅ άƎŜǘ ƛƴǾƻƭǾŜŘέ ŀǎ ŀ ǇŀǊǘƴŜǊ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ Even in those cases when we did not see 
shame, fear, doubt, or guilt rise to the surface in our conversations with parents, we did see levels of anger and resentment that one 
might imagine become their own barriers to effective involvement.  

Our research suggests that parental leadership programs must recognize and address these emotions before attempting to equip 
parents with ǿƘŀǘ ǿŜ ōŜƭƛŜǾŜ ǘƻ ōŜ άǎŜŎƻƴŘŀǊȅ toolsέτsuch as being able to analyze school performance data, advocate for school 
reform, and make informed decisions about the school most appropriate for their child. Over the course of our study, the parents in 
the most economically distressed communities expressed higher levels of anxiety and frustration with principals, teachers, and 
school administrators, and the traditional strategies taught by most parental leadership programs to reduce that anxiety and 
frustration appear to be missing the mark. Instead of beginning with models that emphasize parental advocacy and education 
reform, let us focus on addressing the psychological determinants of involvement first. 

Structure of the Report  

The report has two main sections and four appendices. In section one, we describe the assignment and the research methodology 
used to gather both primary and secondary data. In section two, we present our findings, as well as our recommendations. Each of 
the remaining appendices is included as supplemental material for those wishing to see the data in detail. In Appendix A, we 
describe the industry by presenting a review of the literature on parent engagement, parent involvement, and parental leadership. 
We then discuss some of the implications of No Child Left Behind (NCLB) on the availability, delivery, and format of parental 
leadership programs. In Appendix B, we lay out the market structure as we see it covering independently operated parental 
leadership programs, parental leadership franchises, officially designated Parental Information and Resource Centers (PIRCs), and 
parent advocacy and parent support networks. Appendix C dives a bit deeper into this structure and highlights several of the more 
prominent players ƛƴ ǘƘŜ ƛƴŘǳǎǘǊȅΣ ƛƴŎƭǳŘƛƴƎ ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎΣ ǘƘŜ aŀǊȅƭŀƴŘ {ǘŀǘŜ tLw/Σ ŀƴŘ aǳƭǘƛŎǳƭǘǳǊŀƭ /ƻƳƳǳƴƛǘȅ {ŜǊǾƛŎŜ 
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ƻǊƎŀƴƛȊŀǘƛƻƴΩǎ tŀǊŜƴǘǎ ŀǎ tŀǊǘƴŜǊǎ ǇǊƻƎǊŀƳτall of which are based in the Washington, DC metropolitan region. In Appendix D, we 
also provide the results of our comprehensive comparative analysis of noteworthy programs, models, and support networks across 
the country.  

Summary of Conclusions  & Recommendations  

Our research team spent several months investigating the parental leadership industry in the District of Columbia. We held five (5) 
focus group sessions with forty-one (41) parents of school-aged children in wards 1, 3, 7, and 8 (two locations). In addition to the 
focus group sessions, we also held five (5) informal user-groups (workshops) with a combined total of sixty-seven (67) low-income 
parents in wards 1, 3, 7, and 8 (two locations). These user-groups were designed to produce a representative sample that we could 
ǳǎŜ ǘƻ ŘǊŀǿ ƎŜƴŜǊŀƭ ŎƻƴŎƭǳǎƛƻƴǎ ŀōƻǳǘ ǘƘƛǎ άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇƻǇǳƭŀǘƛƻƴΦ The following represents a summary of our conclusions and 
recommendations. 

  

Conclusions Recommendations 

1. Relationship building skills matter. 1. Develop relationship building skills first. 

2. Involvement in the home often mirrors involvement 
outside of the home. 

2. IŜƭǇ ǇŀǊŜƴǘǎ ŀŎƘƛŜǾŜ ǉǳƛŎƪ άǿƛƴǎέ ŀǘ ƘƻƳŜ ǘƘŀǘ Ŏŀƴ 
carry outside of the home. 

3. Do not assume that the level of effort represents the 
level of desire. 

3. Provide parents with a visual diagram representing the 
άƳŜƴǳ ƻŦ ƛƴǾƻƭǾŜƳŜƴǘ ƻǇǘƛƻƴǎΦέ 

4. Literacy matters. 4. Use less text and more images to convey information. 

5. Parents want to advise and guide their children. 5. Provide parents with resources to help them serve as 
advisors and guides. 

6. Engage the entire system. 6. IŜƭǇ ǘŜŀŎƘŜǊǎ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎ άǿŀƭƪ ƛƴ ǘƘŜ ǎƘƻŜǎέ ƻŦ 
parents. 

7. Enlist other informed parents as champions. 7. Build a network of the informed to serve as a resource 
for the less informed. 

8. Kids count. 8. Create resources to help kids build leadership skills. 

9. ¢ƘŜ άŘƛƎƛǘŀƭ ŘƛǾƛŘŜέ ƛǎ ŎƭƻǎƛƴƎΦ 9. Add additional communications channels to the 
marketing mix. 

 

CONCLUSION #1: Relationship building skills matter. 

Parents, particularly those in economically distressed communities, face enormous pressures. Our research shows definitively that 
parents need and want assistance as they struggle to manage pressures on the job and in the home. When parents are unable to 
effectively deal with these mounting pressures, relationships suffer. Tempers can get short. Attitudes can turn negative and self-
defeating. Often, mental and physical abuse can result. Building and maintaining positive, healthy, and productive relationships in 
the home and beyond becomes a difficult challenge when the economic means for survival are significantly diminished. 

We noticed this conclusion very early in the study as parents in two of the more economically distressed communities in Ward 8 of 
the District repeatedly described negative run-ins with other parents, teachers, and even principals. What stood out, however, was 
the lack of self-awareness on the part of the parents describing the run-ins. Our research team noticed numerous times when 
parents described relationships with teachers and principals that appear to have escalated to a level of contention that seemed 
unnecessary and preventable. As we moved on to less economically distressed communities, the parents we spoke to also expressed 
levels of frustration with the process of becoming involved in their chilŘΩǎ ŜŘǳŎŀǘƛƻƴΦ ²Ƙŀǘ ŘƛŦŦŜǊŜŘΣ ƘƻǿŜǾŜǊΣ ǿŀǎ ǘƘŜ ƭŜǾŜƭ ƻŦ ǎŜƭŦ-
ŀǿŀǊŜƴŜǎǎ ŀƴŘ ŀ ǎŜƴǎŜ ǘƘŀǘ ǘƘŜȅ ǎƘŀǊŜŘ ƛƴ ǘƘŜ ǊŜǎǇƻƴǎƛōƛƭƛǘȅ ǘƻ ŦƻǊƳ ǇǊƻŘǳŎǘƛǾŜ ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǘŜŀŎƘŜǊΦ 

A parent, even one with limited literacy skills and a modest income, can certainly form and maintain relationships that are positive, 
healthy, and productive. This step is a prerequisite before school reform and systems change can occur, and it is a step that we 
believe should not be ignored in the desire to increase the pipeline of parent advocates for school reform. 
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RECOMMENDATION: Focus on developing effective relationship building skills first.  

The PLI may want to consider expanding the modules that help parents assess their ability to form and to maintain positive, healthy, 
and productive relationships with others. We recommend creating a basic or an introductory track for those parents who seem to 
have a history of negative, unhealthy, and unproductive relationships. As we found immediately during our focus group sessions, it 
was quite easy to ascertain that kind of information from comments volunteered by the parents themselves. By allowing parents to 
tell their stories, the trainer can gain a glimpse into the level of self-awareness present. Perhaps, FFC will want to include a pre-
program step where prospective PLI applicants can share their testimonies and stories about relationships with school officials 
with a FFC staff member who is looking to assess self-awareness before choosing the PLI cohort.  Self-awareness is such a critical 
component to leadership that we recommend FFC emphasize it in the development of its parental leadership curriculum.  

These pre-screens may enable PLI to create cohorts that group parents not by location or school, but by ǘƘŜ ǇŀǊŜƴǘǎΩ ŀōƛƭƛǘȅ ǘƻ ŦƻǊƳ 
positive, healthy, and productive relationships. Helping parents develop the competencies required to build and to manage 
ǊŜƭŀǘƛƻƴǎƘƛǇǎ ǿƛƭƭ ƛƴŎǊŜŀǎŜ ǘƘŜ ƭƛƪŜƭƛƘƻƻŘ ǘƘŜȅ ǿƛƭƭ ōŜ ŀōƭŜ ǘƻ άǊŜŎŜƛǾŜέ ǘƘŜ ŀŘǾƻŎŀŎȅ ǘǊŀƛƴƛƴƎ ǘƘŀǘ ŎƻƳŜs later in the PLI program.  

Based on the research we conducted, we suggest the following competencies be included and/or expanded in existing modules: 

 Listening skills 
 Non-verbal communication skills 
 Dealing with physical space 
 Mirroring tactics 
 Managing and interpreting tone 
 Recognizing perceptions and bias 
 Establishing rapport 
 Building trust 
 Self-awareness and self-reflection 

 

CONCLUSION #2: If the parent is not actively involved with the child inside the home,  
he or she will most likely not be actively involved with the child outside of the home. 

!ǎ ƻǳǊ ǊŜǎŜŀǊŎƘ ǘŜŀƳ ǎǇƻƪŜ ǿƛǘƘ ǇŀǊŜƴǘǎΣ ǿŜ ƻŦǘŜƴ ōŜƎŀƴ ōȅ ŀǎƪƛƴƎ ǘƘŜƳ ǘƻ ŘŜŦƛƴŜ ǿƘŀǘ ōŜƛƴƎ άŀ ƎƻƻŘ ǇŀǊŜƴǘέ ƳŜŀƴǘ ǘƻ ǘƘŜƳΦ 
Every parent that answered the question had a definition and as one might imagine those definitions varied widely.  What struck us 
was the fact that the answers became more complex, more nuanced, and more detailed as we moved into more economically 
prosperous communitiesτrelatively speaking. Parents in wards 1 and 3 spoke at length about their interest in identifying ways they 
could engage their child at home to support the learning process taking place in school. In fact, even parents in the more 
economically prosperous communities who had children in preschool expressed a clear link between teaching the child at home so 
he or she is ready to learn at school. We did not see the same degree of awareness with the parents we spoke to from the more 
economically distressed communities in wards 7 and 8. In fact, they expressed a higher degree of frustration with the relationship 
with their child at home than their counterparts in other parts of the city.  

RECOMMENDATION: IŜƭǇ ǇŀǊŜƴǘǎ ŀŎƘƛŜǾŜ άǉǳƛŎƪ ǿƛƴǎέ ŀǘ ƘƻƳŜ ǘƘŀǘ Ŏŀƴ ŎŀǊǊȅ ŦƻǊǘƘ ƻǳǘǎƛŘŜ ƻŦ ǘƘŜ ƘƻƳŜΦ 

We recommend that parental training programs focus on equipping parents with the tools and resources to develop strong, 
healthy, and positive relationships with their children inside the home because the strength of those relationships will increase the 
likelihood that the parent will show an interest ƛƴ ǘƘŜ ŎƘƛƭŘΩǎ ƭƛŦŜ outside ƻŦ ǘƘŜ ƘƻƳŜΦ ¢ƘŜ ƛƴǘŜƴǎƛǘȅ ƻŦ ŀ ǇŀǊŜƴǘΩǎ ŦŜŜƭƛƴƎǎ ŀōƻǳǘ ǘƘŜ 
child inside the home can spill over to the world outside the home. 

As it pertains to the PLI, we recommend that FFC develop a process, or a tool, that will enable the ŦŀŎǳƭǘȅ ǘƻ ŀǎǎŜǎǎ ŀ ǇŀǊŜƴǘΩǎ ƭŜǾŜƭ 
(or intensity) of engagement with their child(ren) in the home, as well as the tactics and strategies they are using in the home. 
Many of the same tactics and strategies used by parents in the home to incorporate themselǾŜǎ Ŧǳƭƭȅ ƛƴǘƻ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭƛŦŜ ŀǊŜ ŀƭǎƻ 
some of the same tactics and strategies they can use outside of the home, in the school context. 
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We suggest that FFC adapt its current training model so that it is geared toward helping parents: 1) define what it means to be 
ŜƴƎŀƎŜŘ ŀƴŘ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭƛŦŜΤ нύ ƛŘŜƴǘƛŦȅ ǘŀŎǘƛŎǎ ŀƴŘ ǎǘǊŀǘŜƎƛŜǎ ǘƘŜȅ Ŏŀƴ ǳǎŜ ŀǘ ƘƻƳŜΤ ŀƴŘ оύ ŘŜǾŜƭƻǇ ǘƘŜ ŀōƛƭƛty to apply 
those same tactics and strategies in the school context. 

Based on our research, we suggest the PLI program emphasize the following tactics and strategies for increasing parental 
engagement and involvement: 

V How to ask thoughtful and probing questions that convey interest and lead to deeper, more meaningful conversation. 
(Develop a list of questions parents can use with their child at home and with teachers and principals in the school setting.) 
 

V {ŜŜƪ ŀ ōŜǘǘŜǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ǊƻǳǘƛƴŜǎ ƛƴ ŀ ŎƘƛƭŘΩǎ Řŀȅ ǎƻ ǇŀǊŜƴǘǎ Ŏŀƴ ōŜǘǘŜǊ ŀƴǘƛŎƛǇŀǘŜ ǘƘŜ ŜȄǇŜǊƛŜƴŎŜǎ ŎƘƛƭŘǊŜƴ ƳƛƎƘǘ 
be encountering throughout the day. (Help parŜƴǘǎ ƳŀǇ ƻǳǘ ǘƘŜ Ŧƭƻǿ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ Řŀȅ ŀǘ ǎŎƘƻƻƭ ǎƻ ǘƘŜȅ Ŏŀƴ ōŜǘǘŜǊ 
ŀǇǇǊŜŎƛŀǘŜ ŀƴŘ ŜǾŀƭǳŀǘŜ ǘƘŜ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ŜƴǾƛǊƻƴƳŜƴǘΦύ 

 

A number of parents spoke quite powerfully about their hope that teachers will keep them informed about what their child is 
learning so they can reinforce that learning at home. 

CONCLUSION #3: Do not assume that the level of effort represents the level of desire. 

This conclusion is something that teachers and other school administrators need to embrace. Lack of engagement and lack of 
involvement does not necessarily mean that an individual is not interested in becoming engaged and involved. While there are 
plenty of examples to the contrary, it would be a mistake to lump all of the seemingly unengaged and uninvolved in the same 
category.  

Lƴ ŦŀŎǘΣ ǘƘŜ ǎǘǳŘȅ ǎǳƎƎŜǎǘǎ ǘƘŜ ŜȄŀŎǘ ƻǇǇƻǎƛǘŜΦ Lǘ ǘŀƪŜǎ ŀ ƭƻǘ ǘƻ ŘƛǎŎƻǳǊŀƎŜ ŀ ǇŀǊŜƴǘ ŦǊƻƳ ǘŀƪƛƴƎ ŀƴ ƛƴǘŜǊŜǎǘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩs education. 
Even the parents with the least amount of education in the most economically distressed communities expressed strong beliefs in 
the importance of education. What they shared with us was a sense of feeling overwhelmed, confused, and under-appreciated when 
ǘƘŜȅ ǘǊƛŜŘ ǘƻ ōŜŎƻƳŜ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ They did not understand how school choice worked in the District. They did 
not know where to find data and information on schools to make an informed decision about the best school for their child. They did 
not have the skills to distinguish between a diagnosable learning disability and a child that is performing below grade level.  

This study suggests it is a mistake to assume that you can accurately assess the desire of a parent to become actively involved in the 
educational experience of his or her child based entirely on the amount of effort you see. The lack of effort, in some cases, may very 
well be a sign of confusion and/or frustrationτnot apathy.  

RECOMMENDATION: Provide parents with visual diagrams that lay out a menu of options for how they can become engaged and 
ƛƴǾƻƭǾŜŘ ǿƛǘƘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ 

FFC may want to consider developing a visual diagram that helps parents see the entire spectrum of activities that one might 
characterƛȊŜ ŀǎ άƎŜǘǘƛƴƎ ƛƴǾƻƭǾŜŘέ ƻǊ ōŜƛƴƎ άŜƴƎŀƎŜŘέ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴŀƭ ŜȄǇŜǊƛŜƴŎŜΦ ²Ŝ ƛƳŀƎƛƴŜ ǘƘŀǘ ǇŀǊŜƴǘǎ ŀƴŘ ǘŜŀŎƘŜǊǎ 
might differ in their perceptions of what it means to be involved. For some parents in the study, being involved simply meant doing 
things with the child at home. Those who did expand the definition to include activities at school spoke of run-ins with teachers and 
principals.  

Similar to a menu in a restaurant, parents will benefit from being able to see that they need not be at a loss when looking for ways 
to get involved. However, without an awareness of the full spectrum of options available for a parent who wants to become 
ƛƴǾƻƭǾŜŘΣ ƛǘ ƛǎ ǉǳƛǘŜ ƴŀǘǳǊŀƭ ǘƻ ŀǎǎǳƳŜ ǘƘŀǘ ŘƻƻǊǎ ŀǊŜ ŎƭƻǎŜŘ ǘƻ ȅƻǳ ōŜŎŀǳǎŜ ƻŦ ȅƻǳǊ άŎƛǊŎǳƳǎǘŀƴŎŜǎΦέ 

We recommend the menu use simple imagery and include time estimates to give parents a benchmark they can use when deciding 
which options on the menu are most appropriate for their particular situation. 
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CONCLUSION #4: Literacy matters. 

This conclusion should not come as a surprise and we will not spend much time elaborating on it. Literacy matters. The more 
sophisticated the material, the less likely it is that parents with limited literacy skills will be able to comprehend it. This was a 
frequent undercurrent in many of the discussions we had with parents who appeared to lack advanced levels of education.  

RECOMMENDATION: Use less text and more images to convey information. 

When distributing materials to parents, consider items that contain less text and more images. We would encourage FFC to work 
with a graphic illustrator to better adapt some of the material in the training handouts so they are more accessible to those with 
limited literacy skills. 

We have included an example of a resource created around 1996 in South Africa to educate its residents about the formation of the 
ŎƻǳƴǘǊȅΩǎ ƴŜǿ ŎƻƴǎǘƛǘǳǘƛƻƴΦ ¢ƘŜ ŘƻŎǳƳŜƴǘ ǳǎŜǎ ǇƭŜƴǘȅ ƻŦ ŎŀǊǘƻƻƴ ƛƳŀƎŜǎ ǘƻ ŎƻƴǾŜȅ ǎŜǊƛƻǳǎ ƛƴŦƻǊƳŀǘƛƻƴΦ ²Ŝ ǿƻǳƭŘ ŜƴŎƻǳǊŀƎŜ CC/ to 
work with a graphic illustrator to better adapt some of the material in the training handouts so they are more accessible to those 
with limited literacy skills. 
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CONCLUSION #5: Parents want to serve as advisors and guides for their children. 

One thing that we found universal agreement on among parents of all backgrounds is that they ǿŀƴǘ ǘƻ ŦŜŜƭ ƭƛƪŜ ǘƘŜȅ ŀǊŜ άƻǳǘ ƛƴ 
ŦǊƻƴǘέ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΦ !ǎ ǿŜ ǇǊƻōŜŘ ŦǳǊǘƘŜǊΣ ǿŜ ŎŀƳŜ ǘƻ ŎƻƴŎƭǳŘŜ ǘƘŀǘ ǘƘŜ ǇŀǊŜƴǘǎ ǿƛǘƘ ǿƘƻƳ ǿŜ ǎǇƻƪŜ ŜŀƎŜǊƭȅ ǿŀƴǘ ōƭǳŜǇǊƛƴǘǎΤ 
maps that help them anticipate and prepare for the various turns and dips along the path toward academic achievement. Many 
parents expressed unease with the seeming contradiction of wanting to help their child attain levels of achievement that outpace 
what they, themselves, had achieved.  

There is a grŜŀǘ ŘŜŀƭ ƻŦ ŜǎǘŜŜƳ ŀƴŘ ǎŀǘƛǎŦŀŎǘƛƻƴ ǘƛŜŘ ǘƻ ŀ ǇŀǊŜƴǘΩǎ ŀōƛƭƛǘȅ ǘƻ ǎŜǊǾŜ ŀǎ ǘƘŜ ŀŘǾƛǎƻǊ ƻǊ ƎǳƛŘŜ ŦƻǊ ǘƘŜƛǊ ŎƘƛƭŘΦ No matter 
where we went in the District, parents all commented on the anxiety they feel when they are unable to help their child navigate a 
particular challenge or issue in the school setting. Whether it was helping a child complete a homework assignment or deal with a 
bully, parents want to feel equipped to advise and to guide their child through the transition from childhood to adulthood.  

RECOMMENDATION: Empower the parent and you will empower the child. 

Parents are looking for road maps, blueprints, and guides to help them better anticipate what their children will experience at each 
step along the educational journey. 

CONCLUSION #6: Engage the entire system and you will create an environment more conducive to parental engagement. 

Parents expressed a great deal of frustration with principals, teachers, and other school officials who seemed to shun their attempts 
to get involved and engaged in tƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ {ƻƳŜ ǇŀǊŜƴǘǎ ƛƴǘŜǊǇǊŜǘŜŘ ǘƘƛǎ ǘƻ ƳŜŀƴ ǘƘŀǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƻǊǎ ŀŎǘǳŀƭƭȅ 
did not want them to become involved. Other parents attributed this to a lack of awareness among teachers and principals to how 
they actually come across to others. We conclude that the miscommunication stems from divergent expectations about what 
involvement means. Teachers are looking for one thing and parents are looking for another. Engaging parents without 
simultaneously engaging the entire system is a shortsighted solution. 

RECOMMENDATION: IŜƭǇ ǘŜŀŎƘŜǊǎ ŀƴŘ ǇǊƛƴŎƛǇŀƭǎ ǿŀƭƪ άƛƴ ǘƘŜ ǎƘƻŜǎέ ƻŦ ǇŀǊŜƴǘǎΦ 

Parents ŀƴŘ ǘŜŀŎƘŜǊǎ ƴŜŜŘ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǿƘŜǊŜ ǘƘŜȅ Ŏŀƴ ŎƻƳŜ ǘƻƎŜǘƘŜǊ ǘƻ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƛǘ ƛǎ ƭƛƪŜ ǘƻ ǿŀƭƪ άƛƴ ǘƘŜ ǎƘƻŜǎέ ƻŦ ǘƘŜ 
other. If FFC can create these opportunities, it will enhance the level of confidence on both parties that effective parent-teacher 
partnerships can be developed.  

 

CONCLUSION #7: tŀǊŜƴǘǎ ǊŜǎǇŜŎǘ ƻǘƘŜǊ άƛƴŦƻǊƳŜŘέ ǇŀǊŜƴǘǎ. 

Informed parents look for other informed parents to serve as sources of information. Parents told us they routinely look to other 
parents who appear to be engaged and inǾƻƭǾŜŘ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ lives for insight and information. When we asked how they 
ŘŜǘŜǊƳƛƴŜŘ ǿƘŜǘƘŜǊ ǎƻƳŜƻƴŜ ǿŀǎ άŜƴƎŀƎŜŘέ ŀƴŘ άƛƴŦƻǊƳŜŘέ ǘƘŜ ǊŜǎǇƻƴǎŜ ǿŀǎ ǳƴƛŦƻǊƳΥ ά¸ƻǳ Ŏŀƴ Ƨǳǎǘ ǘŜƭƭΦέ 

RECOMMENDATION: FFC might want to rebuild its existing parent network.  

Parents who have graduated from the program might be ideal candidates to serve as mentors for the new cohort of parents in the 
PLI. 

CONCLUSION #8: Kids count. 

Parents are making the decision, but their kids have a lot of influence in the decision making process. Some of the younger children 
have a surprising amount of influence and say over their own educational experience. We found this to be particularly prevalent in 
situations where the parent or parents had limited literacy skillsτwhether that was because English was not their native language or 
because they lacked sufficient education themselves. In these situations, parents told us routinely their children played an active 
ǊƻƭŜ ƛƴ ŘŜŎƛǎƛƻƴǎ ŀōƻǳǘ ǎŎƘƻƻƭΣ ƘƻƳŜǿƻǊƪΣ ŀƴŘ ƳƻǊŜΦ !ǎ ŀ ǊŜǎǳƭǘΣ ǘƘŜȅ ǳƴŘŜǊǎǘƻƻŘ ǘƘŜȅ ƴŜŜŘŜŘ ǘƻ ƳŀƴŀƎŜ ǘƘŜƛǊ ƻǿƴ ŎƘƛƭŘΩǎ 
demands and expectations with their own.  
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RECOMMENDATION: ²Ŝ ǊŜŎƻƳƳŜƴŘ ǘƘŀǘ CC/ ŜǉǳƛǇ ǇŀǊŜƴǘǎ ǿƛǘƘ ƭŀƴƎǳŀƎŜ ŀƴŘ άŦǊŀƳŜǎέ ǘƻ ƘŜƭǇ ǘƘŜƳ ŜƴƎŀƎŜ ƛƴ ǇǊƻŘǳŎǘƛǾŜ ŀƴŘ 
persuasive conversations with their children about school and school options.  

Enabling parents to communicate effectively with both teachers and school administrators is simply the tip of the iceberg. Parents 
also need assistance explaining their thought process and their decisions to children who are already taking an interest in their own 
educational experience. The parents we spoke to told us their kids often tend to be shortsighted in their view of education and tend 
to make decisions that are based more on wanting to be with friends than on the quality of the school or the teacher. 

CONCLUSION #9: ¢ƘŜ άŘƛƎƛǘŀƭ ŘƛǾƛŘŜέ ƛǎ ŎƭƻǎƛƴƎΦ 

Although many of our assumptions about access to the Internet and to technology arŜ ƛƴŦƻǊƳŜŘ ōȅ ǎǘŀǘƛǎǘƛŎǎ ƻƴ ǘƘŜ άŘƛƎƛǘŀƭ ŘƛǾƛŘŜΣέ 
we found that most parentsτeven those in the lowest income neighborhoodsτǿŜǊŜ ŦƛƴŘƛƴƎ ǿŀȅǎ ǘƻ ǎǳǇǇƭŜƳŜƴǘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ 
learning experience with technology. 

RECOMMENDATION: Consider creating a PLI online community where parents can exchange information, news, and strategies 
with other parents.  

This online platform might be able to assist parents as they confront unforeseen events or situations. Unlike other existing sites for 
parents, we recommend this site use less text and employ more images and videos to make the experience more comfortable and 
effective for adults with low-literacy skills.  

 

  



 
 

 
Prepared for: Fight for Children | Parental Leadership Programs Market Analysis 

 

11 

1. Background and Methodology 

Research suggests that there are numerous benefits that occur when a parent
iii
 

is acǘƛǾŜƭȅ ƛƴǾƻƭǾŜŘ ƛƴ ŀ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ CǊƻƳ ƭƛǘŜǊŀŎȅ ǘƻ ƻǘƘŜǊ ƛƴŘƛŎŀǘƻǊǎ ƻŦ 
academic achievement, getting parents involved in the educational experience of 
their children makes sense. Unfortunately, parents face numerous barriers to 
involvement, including lack of time, money, and energy. Finding effective 
strategies to increase parental involvement is a major priority for school officials 
around the country. It is particularly important for administrators in urban school 
districts that have larger numbers of low-income communities to serve. 

This report represents an assessment of the state of parent training opportunities 
in the District of Columbia. It is by no means an exhaustive assessment and should not be taken as the definitive word on parent 
involvement efforts in the District. However, the findings and conclusions offered in this report do raise significant issues that 
educators and administrators across the country might want to consider.  

The Assignment  

In January of 2009, Fight for Children (FFC) commissioned Symphonic Strategies (S2) to conduct both primary and secondary market 
research to document the demand for parent training services among potential participants in the District of Columbia Parent 
Leadership Institute (PLI). In addition to the assessment for PLI, Symphonic Strategies was also hired to assist FFC in the design and 
implementation of a more targeted training and marketing strategy for its guide to DC Schools, My School Chooser. 

Our research strategy was designed to collect information that would help FFC answer the following questions: 
 

 What do we know about parents in the target population and how can we break that portrait down into discrete segments 
or profiles? 

 How are others in this market space targeting these parents and what are they offering to them? 

 How do the services provided by others compare to the services currently being provided by FFC? 

 What do the parents that FFC serve want and how do they want it delivered? 

 How do these needs and preferences vary by segment? 

 ²Ƙŀǘ ŘƻŜǎ ǘƘŜ ƛŘŜŀƭ άǇŀǊŜƴǘ ǘǊŀƛƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜέ ƭƻƻƪ ƭƛƪŜ ŀƴŘ Ƙƻǿ Ŏŀƴ CC/ ƻŦŦŜǊ ǘƘŀǘ ǘƻ ǇŀǊŜƴǘǎΚ 

 How can FFC increase demand for, participation in, and engagement with the PLI? 

 How can FFC increase demand for, and usage of, My School Chooser? 

 How can FFC design and implement a more targeted training and marketing strategy to increase the effectiveness and 
usage of My School Chooser? 

 How can FFC monitor and assess the ongoing impact of its marketing and outreach efforts? 
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Work Plan  

Our work plan unfolded in phases over the duration of a 5-month period and each phase was designed to address a question posed 
by FFC. We describe each phase and the tasks associated with each phase on the pages that follow.  

Phase 1ɂCustomer Segmentation  & Literature Review  

In the first phase of the study we conducted an extensive review of the literature and relevant statistical databases to analyze the 
key characteristics of parents in low-income communities throughout the District of Columbia, specifically in Wards 1, 7, and 8. The 
literature review helped us better understand the service population, as well as the demand in the market.  
 
We employed a thorough document review of reports published by the Brookings Institute, Urban Institute, and the Joint Center for 
Political and Economic Studies to better understand the impact of poverty, adult literacy, employment, incidence of violence, 
household size, age of children, dropout rates, housing stability, ELL percentage and other neighborhood demographical data on 
parent classifications or segmentation. We also conducted four telephone interviews with experts in the field on an as-needed basis 
to verify the information and conclusions generated. 

Phase 2ɂEnvironmental Scan  

In the second phase, we conducted an environmental scan to identify how others are targeting parents and to track the services 
being offered to parents. In the process, we collected valuable information about alternative service delivery models in use across 
the region and country. The environmental scan was combined with basic web-based research and with select phone calls to seek 
clarification when necessary.  

Phase 3ɂBenchmark and Gap Analysis  

In the third phase, we analyzed the findings from Phase 1 against those from Phase 2 to develop a matrix comparing the services 
offered by FFC (grouped by segment) against those currently offered by alternative service providers and alternative parent 
engagement models. Where possible, we compared outcomes as well. Understanding the basis of the gap in service provision 
informed our understanding of how to refine the FFC programming.   

Phase 4ɂQualitative Research  

In this phase, we designed and used a mixed-method evaluation approach that included focus groups and a survey administered 
verbally. Our process included a set of opened-ended (i.e., focus groups) and closed-ended (i.e., survey) questions that allowed us to 
ŜǾŀƭǳŀǘŜ ǾŀǊƛƻǳǎ ŀǎǇŜŎǘǎ ƻŦ ǘƘŜ ǊŜǎǇƻƴŘŜƴǘΩǎ experience. 

To assess pareƴǘ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ǘƘŜ ŜŘǳŎŀǘƛƻƴŀƭ ǎȅǎǘŜƳ ŀƴŘ ǇǊƻŎŜǎǎΣ ǘƘŜƛǊ ƭƛƪŜǎ ŀƴŘ ŘƛǎƭƛƪŜǎ ŀōƻǳǘ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŎǳǊǊŜƴǘ 
education, willingness to engage in and benefit from training,  Symphonic Strategies conducted five focus groups with the major 
parent segment groups in Wards 1, 3, 7, and 8 (two locations). The dialogue covered topics that included how useful the guide was 
ǘƻ ƳŜŜǘƛƴƎ ǳǎŜǊ ƴŜŜŘǎΣ ƛƴ ǿƘŀǘ ǎǇŜŎƛŦƛŎ ǿŀȅǎ ƛǘ ƛƴŦƭǳŜƴŎŜŘ ǳǎŜǊǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ 5/ ǎŎƘƻƻƭǎ ŀƴŘ ǘƘŜƛǊ ƻǇǘƛƻƴǎΣ ŀƴŘ ŀƭƭƻǿed us to 
solicit suggestions about how to deliver future editions of the Chooser (e.g., in hard copy, digital, or web-based formats). Each focus 
group was facilitated by a member of the research team skilled in conducting focus groups and familiar with the protocol.  
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2. Findings 

Q1. What do we know about parents in econo mically distressed communities?  

We know from this research initiative that there is a great deal of diversity even among low-income parents in urban environments. 
When we asked the participants in this research initiative to help us classify or group parents into more meaningful clusters or 
ŎŀǘŜƎƻǊƛŜǎΣ Ƴŀƴȅ ƻŦ ǘƘŜƳ ǇƻƛƴǘŜŘ ǘƻ άƛƴǘŜǊŜǎǘέ ŀǎ ǘƘŜ ǇǊƛƳŀǊȅ ƳŀǊƪ ƻŦ ŘƛǎǘƛƴŎǘƛƻƴΦ ¢ƘƻǎŜ ǇŀǊŜƴǘǎ ǿƘƻ ŀǊŜ άinterestedέ in becoming 
more actively involved in tƘŜƛǊ ŎƘƛƭŘΩǎ ƭƛŦŜ ǿƛƭƭ ƴŀǘǳǊŀƭƭȅ ŎŀǊǊȅ ƻǾŜǊ ƛƴǘƻ ǘƘŜ ǎŎƘƻƻƭ ŜƴǾƛǊƻƴƳŜƴǘΦ  

While we at first ŀǘǘǊƛōǳǘŜŘ άƛƴǘŜǊŜǎǘέ ǘƻ ŀ ǎŜǘ ƻŦ ōŜƘŀǾƛƻǊǎ ŀƴŘ ŀŎǘƛƻƴǎΣ ǇŀǊŜƴǘǎ ƛƴ ƻǳǊ ǎǘǳŘȅ held another definition. They defined 
άƛƴǘŜǊŜǎǘέ ŀǎ ŀ ŦŜŜƭƛƴƎ ƻǊ ŀƴ ŜƳƻǘƛƻƴτa desire to equip their child so he or she may thrive and succeed in life. They cautioned us to 
avoid the mistake of assuming that those parents who do not appear to be making the outward efforts to get involved ŀǊŜ άƴƻǘ 
ƛƴǘŜǊŜǎǘŜŘΦέ  

The key for many parents in our study is to build training programs that help interested parents translate that interest in to specific 
actions and behaviors that are attainable and sustainable. For many parents, they are interested in getting involved, but they simply 
ŘƻƴΩǘ ƪƴƻǿ Ƙƻǿ ǘƻ get involved. School officials and administrators that are unable or unwilling to help these parents find 
appropriate ways to get involved seem to be missing an opportunity. 

1ςȢ #ÁÎ ×Å ÇÒÏÕÐ ȰÈÁÒÄ ÔÏ ÒÅÁÃÈȱ ÐÁÒÅÎÔÓ ÉÎÔÏ ÍÏÒÅ ÍÅÁÎÉÎÇÆÕÌ ÓÅÇÍÅÎÔÓȩ 

These conclusions advanced our understanding of the emotional roots of involvement. We entered the study with a single 
ŎƻƴŎŜǇǘƛƻƴ ƻŦ ǿƘŀǘ ƛǘ ƳŜŀƴǘ ǘƻ ōŜ ŎƭŀǎǎƛŦƛŜŘ ŀǎ ŀ άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇŀǊŜƴǘτsomeone with low-literacy skills, living in a low-income 
community, and employed in a low-skill, low-ǿŀƎŜ ƧƻōΦ άIŀǊŘ ǘƻ ǊŜŀŎƘέ ǿŀǎ ŀ ǇǊƻȄȅ ŦƻǊ ŀƭƭ ƻŦ ǘƘŜ ǳǎǳŀƭ ǎƻŎƛƻ-economic indicators.  

.ŀǎŜŘ ƻƴ ǘƘŜ ƳŀǊƪŜǘ ǊŜǎŜŀǊŎƘ ǿŜ ŎƻƴŘǳŎǘŜŘΣ άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇŀǊŜƴǘǎ Ŏŀƴ ōŜ ƎǊƻǳǇŜŘ ƛƴ ŀ ǾŀǊƛŜǘȅ ƻŦ ǿŀȅǎτby gender, household 
income, race, etc. However, we believe the most useful differentiator, at a strategic level, is attitude. There is little doubt after 
talking with parents in the District that attitude matters and the information we captured during the focus group phase simply 
reinforced the importance of attitude in shaping the level of interest and involvement of a caring adult in the life of a child. 

Why Attitude Matters  

Throughout the study, we consistently stumbled upon the importance of the psychological determinants of social behavior. Put 
more simply, we were remindedτno matter where the study took usτof the importance of psychology to the behavior of parents. 
When it comes to positive behaviors associated with effective parental leadership, attitude trumps race, income, gender, and many 
of the most traditional socio-economic indicators of social status. Attitude matters because it influences the ability of parents to 
appreciate, absorb, and replicate the behaviors taught in many of the leading parental leadership programs we studied. If parental 
leadership programs can positively alter attitude, perhaps the level of appreciation, absorption, and replication will simultaneously 
rise. 

Our conclusions about the importance of psychology, in general, and attitude in particular came from a thought provoking 
conversation with a group of parents with children attending charter schools. (See: Focus group transcript of session held at FFC.) 

Ȱ3ÅÅËÅÒÓȱ 

Based on the clues provided by the parents in our focus groups, wŜ ƎǊƻǳǇ άƘŀǊŘ ǘƻ ǊŜŀŎƘ ǇŀǊŜƴǘǎέ ƛƴǘƻ ǘƘŜ ŦƻƭƭƻǿƛƴƎ macro 
segments: 

1. ACTIVE SEEKERS: Those who are actively seeking information to help them (or others) make informed decisions about their 
ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ƻƴ ŀ ŎƻƴǎƛǎǘŜƴǘ ŀƴŘ ǊŜƎǳƭŀǊ ōŀǎƛǎΦ  
 

2. PASSIVE SEEKERS: Those who are passive seekers will not necessarily take the initiative to find information on their own. 
However, when presented with information that they deem useful, passive seekers will use that information to make what 
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they believe to be an informed decision. If they are not the primary decision maker, they will pass that information along to 
the primary decision maker. 
 

3. NON-SEEKERS: ¢ƘƻǎŜ ǿƘƻ ŀǊŜ ƴƻǘ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜ ŘŜŎƛǎƛƻƴ ƳŀƪƛƴƎ ǇǊƻŎŜǎǎ ŀǊƻǳƴŘ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ŀƴŘ ǿƘƻ ŀǊŜ ƴƻǘ 
seeking information, whether presented to them or not. Unlike passive seekers, non-seekers show little interest or desire to 
ǘŀƪŜ ŀƴ ŀŎǘƛǾŜ ǊƻƭŜ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴΦ 
 

Many parental leadership programs (including FFC) appear to be effectively reaching active seekers. There appears to be room to 
improve when it comes to reaching the passive and non-seeker segments. We did not find any parental leadership programs that 
claim to target non-seekers.  

Sub-Segments (or Meso Segments) 

We also found that from a marketing perspective it was more effective for us to divide άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇŀǊŜƴǘǎ ƛƴto smaller, more 
meaningful segments. Not all parents are alike and not all low-income parents fit the traditional stereotypes. We suggest that it is 
more effective to view άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇŀǊŜƴǘǎ ŀǎ ōŜƭƻƴƎƛƴg to one of eight specific meso segments. 

A meso segment is a secondary attribute or characteristic we use to help distinguish between two groups that might share the 
same primary characteristic. Ethnicity is an example of a primary characteristic than can further be delineated (e.g. Tutsi, Hutu). In 
this case, each of the eight meso segments presented below is either passive seekers or non-seekers. 

For marketing and communications purposes, there are eight (8) key meso segments that our market research suggests we must 
understand and pursue.  

1. New Americans 
2. Non-native English Speakers 
3. Adults with Limited Literacy 
4. Low-Income Parents and Caregivers 

5. Grandparents 
6. Single Parents 
7. Relocating Families 
8. Children and Youth 

  

Meso Segment 1: New Americans 

The first meso segment of significance to the parental leadership market in the District of Columbia is άbŜǿ !ƳŜǊƛŎŀƴǎΦέ ¢ƘŜ ǘŜǊƳ 
άbŜǿ !ƳŜǊƛŎŀƴǎέ ǊŜŀŎƘŜŘ ƛǘǎ ǇŜŀƪ ƛƴ нллп with the airing of a seven-hour PBS miniseries that focused άon the search for the 
American Dream through the eyes of today's immigrants and refugees.έ

iv
  

Definition: We define New Americans as individuals who have recently (within the last 10 years) immigrated legally to the United 
States and have settled in the District of Columbia. New Americans may or may not fully understand the American educational 
system, may not understand the educational categories that exist in the United States (e.g., public, charter, and private), and may be 
ǊŜƭǳŎǘŀƴǘ ǘƻ ƛƴŎƻǊǇƻǊŀǘŜ ά!ƳŜǊƛŎŀƴέ ƴƻǊƳǎ ƻŦ ŀŘǾƻŎŀŎȅΦ bŜǿ !ƳŜǊƛŎŀƴǎΣ ŦƻǊ ǘƘŜ Ƴƻǎǘ ǇŀǊǘΣ Ƴŀȅ ƴƻǘ ōŜ ƴŀǘƛǾŜ 9ƴƎƭƛǎƘ ǎǇŜŀƪŜǊǎ 
unless they emigrated from an English-speaking country. 

Profile: May not fully understand the educational system and options in DC; this segment tends to split into geographic regions (e.g., 
Latin America, Eastern Europe, Western Europe, Southeast Asia; and Sub-Saharan Africa); large pockets in DC from Mexico, El 
Salvador, Nigeria, and Ethiopia; those who work for international institutions like the World Bank may come from more economically 
advanced countries (e.g., Germany, China, India, Brazil, etc.). 

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω Does this help me understand a process or system that may be foreign to me? 
ω 5ƻŜǎ ǘƘƛǎ ƘŜƭǇ ƳŜ ǳƴŘŜǊǎǘŀƴŘ ǿƘŀǘ ƛǎ άŎƻƳƳƻƴέ ŀƴŘ what is not common? 
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Meso Segment 2: Non-Native English Speakers  

Definition: ²Ŝ ŘŜŦƛƴŜ άƴƻƴ-ƴŀǘƛǾŜ 9ƴƎƭƛǎƘ ǎǇŜŀƪŜǊǎέ ŀǎ ǘƘƻǎŜ ǿƘƻ ŀǊŜ ƴƻǘ ǊŜŎŜƴǘ ƛƳƳƛƎǊŀƴǘǎΣ ȅŜǘ ŀǊŜ ǎǘƛƭƭ ƴƻǘ Ŧǳƭƭȅ ŎƻƳŦƻǊǘŀōƭŜ 
beyond conversational spoken English. This category might, for example, include someone like a grandmother who has been in the 
United States for 15 or more years, but who may not be able to communicate efficiently in English. Unlike New Americans, 
individuals in this segment might be aware of the educational options in the United States and comfortable with emulating 
traditional American forms of advocacy. 

Profile: Lack of comfort with English may come across as being shy, introverted, or even aloof; may rely on word of mouth (e.g., 
friends and family) for most sources of information;   

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω Can I get this in my native language? 

Meso Segment 3: Adults with Limited Literacy  

Definition: We define adults with limited literacy skills as those who are unable to read any language (even their native language) at 
or above a ninth grade level without assistance. Many of the individuals with limited literacy skills will also share attributes from 
other segments as well (e.g., low-income, New American, etc.). 

Profile: May be reluctant to admit to inability to read and write. 

Strategic Marketing and Communications Considerations: When evaluating our product, individuals from this segment may place a 
large amount of importance on the answers to the following questions: 

ω Will I be able to understand what this is trying to tell me? 
ω Will I be able to comprehend the words in this? 

Meso Segment 4: Low-Income Parents and Caregivers  

Definition: We define individuals in this segment to be families that earn less than $22,050 (family of four) per year. The number 
drops to $14,570 for a family of two. 

Profile: More price conscious than others; may lack high school diploma; often working in service industry or other low-wage, low-
skill jobs; 

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω How much does this cost? 
ω Who publishes this and why? 
ω Does this tell me what schools in other neighborhoods are like? 
ω Does this tell me how to compare my home school to others? 
ω Does this include charter and private schools? 
ω Does it tell me how much tuition is at certain private schools? 

Meso Segment 5: Grandparents  

Definition: We define grandparents to mean those adults who are the primary caregivers (as well as those who are actively involved 
in the life) of their grandchild or grandchildren. 

Profile: In some cases, grandparents are better educated and more aware of the importance of making sound decisions about the 
ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ǘƘŀƴ ǘƘŜ ǇŀǊŜƴǘ ƻǊ ǇŀǊŜƴǘǎΦ DǊŀƴŘǇŀǊŜƴǘǎ ŀǊŜ ǳǎǳŀƭƭȅ ƭƛǾƛƴƎ ƻƴ ŀ ŦƛȄŜŘ ƛƴŎƻƳŜ ŀƴŘ Ƴŀȅ ƴƻǘ ƴŜŎŜǎǎŀǊƛƭȅ ōŜ ŀǿare of 
the rules and process surrounding school choice in the District.  
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Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω How does the system or process work today? 
ω ²ƘŀǘΩǎ ŘƛŦŦŜǊŜƴǘ ōŜǘǿŜŜƴ ǘƻŘŀȅ ŀƴŘ when my kids were in school? 

Meso Segment 6: Single Parents 

Definition: We define a single parent as an adult raising a child or children without the presence of another adult or spouse. 

Profile: The single parents we spoke to were struggling to balance the demands of earning a livable wage with raising their child or 
children. They seemed to focus more on the challenges and obstacles they face, as opposed to the opportunities to control their 
own outcomes. 

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω Does this tell me how the system or process really works? 
ω Is the information inside credible and accurate? 

Meso Segment 7: Relocating Families  

Definition: We define relocating families as families who are about to move, or who have recently moved, to the DC area from out 
of state or even out of country. We realize this category might be quite broad and many of the other segments may also fit inside of 
it.  

Profile: This segment can encompass the full spectrum, from single parents living at or below the poverty line to the dual-income 
family with six-figure salaries. What unites both sub-segments is a desire to understand how the DC school choice process works and 
when various decisions need to be made. 

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω Does this organize data by community or neighborhood? 
ω Does this have data on all types of schools? 

Meso Segment 8: Children and Youth  

Definition: We define children and youth to be those below the age of 18. 

Profile: For the most part, our research suggests that there are a sizeable number of children and youth who are actively involved in 
their own education. These individuals come from all kinds of families and are quite focused on finding a school that will allow them 
to excel. 

Strategic Marketing and Communications Considerations: When evaluating your product, individuals from this segment may place 
a large amount of importance to the answer to the following questions: 

ω Does this help me figure out what information matters most? 
ω 5ƻŜǎ ǘƘƛǎ ǘŜƭƭ ƳŜ ǎƻƳŜǘƘƛƴƎ L ŘƻƴΩǘ ŀƭǊŜŀŘȅ ƪƴƻǿΚ 
ω Can I get this online? 

Q3. How are others targeting parents in economically distressed communities?  

There are few programs in the District of Columbia that specifically target parents in economically distressed communities. We 
found two of interest: the aǳƭǘƛŎǳƭǘǳǊŀƭ /ƻƳƳǳƴƛǘȅ {ŜǊǾƛŎŜΩǎ tŀǊŜƴǘǎ ŀǎ tŀǊǘƴŜǊǎ program and the ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎ tǊƻƧŜŎǘ (See: 
Appendix D). Both programs compare poorly to some of the more advanced models we found outside of the District. (See: Question 
5 for more detail) 
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Q4. What are they offering?  

Most of the existing programs we examined that have a parent training or parent engagement component appear to be using their 
own in-house curriculum. Based on what we could glean from their websites and other marketing materials, many of the existing 
programs in the DC area are less structured and work primarily by word of mouth. For more information on other service providers, 
see Appendix D. 

Q5. How do the services provided  by others compare to the services provided by FFC  and the 
Parent Leadership Institute ? 

The parents we spoke to all spoke very highly of the FFC PLI program. There was universal agreement among the parents that the 
program addressed many of their needs and frustrations as parents trying to deal with DC Public Schools. However, when we did our 
own comparative analysis of the FFC PLI against some of the leading providers in the country, several clear gaps stand out. 

As you will see in Appendix D, we identified 26 attributes or features grouped in six categories that stand out as leading edge 
components offered by others in the parental leadership market.  

GROUP 1: Address Diverse Language Needs 
 

 Bilingual materials and services 

 Simultaneous translation 

 Concurrent translation 

 Bilingual website 

 Separate sessions by language spoken 
 
GROUP 2: User-Friendly Language and Format 
 

 Use colorful graphics and charts 

 Communicate complex info in 1-page 

 Write at 6-8th grade level  

 Use diverse array of parent reviewers 

 Use tech-savvy students to train parents 

 Use DVDs 
 
GROUP 3: Use Technology to Communicate 
 

 Web site  

 Videoconferencing 

 Newsletters 

 Emails 
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GROUP 4: Parent Resource Centers 
 

 At school 

 At CBO 

 At other centralized locations 
 
GROUP 5: Connect with Hard to Reach Parents 
 

 Home visits 

 Partner with CBOs 
 
GROUP 6: Preparing Parents to Take Action 
 

 Preparing parents to take action 

 Convene diverse stakeholders 

 Right question project training 

 Family friendliness survey  

 Broad Training Curriculum for Parent Liaisons 

 Mutual support cohorts 
 
The presence of even one of these 26 features made a program stand out among others. We profile three of the most promising 
programs in Appendix D: The California Association of Bi-Lingual Educators, the Indiana Center for Family, School, and Community 
Partnerships, and the Academic Development Institute. (See Appendix D for more detail.) 

Q6. What do the parents that FFC serve want and how do they want it delivered?   

The parents we talked to want tools to help them translate their desire and interest in theƛǊ ŎƘƛƭŘΩǎ ŜŘǳŎŀǘƛƻƴ ƛƴǘƻ ōŜƘŀǾƛƻǊǎ ŀƴŘ 
actions that will prepare their child to succeed. More specifically, they want to know what the teacher is teaching before it is taught. 
They want recommendations on supplemental material they can purchase to augment ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƭŜŀǊƴƛƴƎ ŜȄǇŜǊƛŜƴŎŜΦ 

They want to see consistent communication and feedback coming from the school to the parents. The parents that FFC intends to 
target did express clear preferences when it came to participating in a parental leadership program. While the needs and 
preferences did not vary much by segment, they did run the spectrum.  
 

Q7. How do these needs and preferences vary by segment? 

Interestingly enough, these needs and preferences did not vary by segment. Those parents who seemed to possess a greater 
awareness of what it means to be involved and engaged knew what they wanted. They were much more readily able to move from 
conversations that focused on the challenges of being engaged to a conversation about the many options that were available to 
them. To the contrary, those parents who did not seem to possess an awareness of what it meant to be involved and engaged were 
more focused on the obstacles and challenges and were less readily able to discuss the pros and cons of various options and 
solutions. When we presented them with some of the options used by other parents, they responded in a very positive and 
enthusiastic manner. They simply were unaware of the options and strategies available to them. 
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Q8. 7ÈÁÔ ÄÏÅÓ ÔÈÅ ÉÄÅÁÌ ȰÐÁÒÅÎÔ ÔÒÁÉÎÉÎÇ ÅØÐÅÒÉÅÎÃÅȱ ÌÏÏË ÌÉËÅ ÁÎÄ ÈÏ× ÃÁÎ &&# ÏÆÆÅÒ ÔÈÁÔ ÔÏ 
parents? 

While there was some disagreement over the most convenient time to hold parent training sessions, the participants all seemed to 
agree on the following: 

V Create opportunities to network with other parents beyond their boundaries. Creating sessions where parents from other 
schools, communities, and with different levels of experience come together would make the peer-to-peer sharing more 
robust. 
 

V Rotate parent training sessions in different areas to facilitate cross-city dialogue. Parents are not opposed to traveling, as 
long as the site is accessible by public transportation. 
 

V Offer food and refreshments at parent training sessions. 
 

V Distribute additional tools and resources parents can take home with them. Parents mentioned books, magazine articles, 
computer software, and copies of school curriculum guides. 

Q9. How can FFC increase demand for, participation in, and engagement with the PLI?  

FFC can begin by forming relationships with community leaders, such as pastors, barbers, beauticians, and athletic coaches. These 
relationships should expose more parents to FFC and the PLI. Furthermore, by engaging the more influential members of the 
community, FFC can increase the prominence attached to the PLI. 

Q10. How can FFC increase demand for, and usage of, My School Chooser? 

A majority of the parents we spoke with during this study said they had never seen or heard of the My School Chooser guide. In fact, 
the lack of awareness with the resource only increased the farther East of the river we went. When we showed parents the resource 
and explained how it can be used, they were all very appreciative. The tool appears to be strong in its ability to present parents with 
a comprehensive index of the schools throughout the DC area. It is also strong in its ability to organize key facts and data that allow 
parents to compare one school to another. 

The resource, however, is limited because it is a large, text heavy book that can be intimidating to some. The resource cannot be 
easily changed once it is printed, limiting its accuracy over time. It will be important for FFC to use word of mouth and other informal 
means of raising the profile and demand for the PLI training. Of course, the quality of the PLI trainer is important, but the fringe 
benefits of attending also matter. (See above.) 

Q11. How can FFC design and implement a more targeted training and marketing strategy to 
increase the effectiveness and usage of My School Chooser? 

FFC might want to consider distributing copies of the resource in heavily traveled areas throughout the community, such as: 

V Beauty salons and barber shops 
V Metro stations 
V Supermarkets 
V Liquor stores 
V Churches and other places of worship 

 
The key here is to identify the parents in target neighborhoods and school clusters that are seen as being influential and credible. By 
equipping these influentials with a print-on-demand ability or an ability to order guides on demand (using a print-on-demand service 
ƭƛƪŜ YƛƴƪƻΩǎ ǘƘŀǘ ǿƛƭƭ ŀƭǎƻ ŘŜƭiver via FedEx) FFC might increase the circulation of the guide.   
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Q12. How can FFC monitor and assess the ongoing impact of its marketing and outreach efforts?  

FFC may want to consider creating a parent panelτa group of parents from target segments and communities that are assembled 
on a regular basis to help FFC monitor the impact of its marketing and outreach efforts. Consumer panels are used widely in the 
marketing arena and FFC might enjoy tremendous benefits by creating its own customer panel. 

Using a variety of research methods, we believe the most important trend and development in the parental leadership industry 
ŎƻƳŜǎ Řƻǿƴ ǘƻ ǘƘŜ ŎƘŀƭƭŜƴƎŜ ƻŦ ŜƴƎŀƎƛƴƎ άƘŀǊŘ ǘƻ ǊŜŀŎƘέ ǇŀǊŜƴǘǎΦ ¢ƘŜǎŜ ǇŀǊŜƴǘǎ ƻŦǘŜƴ ƘŀǾŜ ƭƛǘǘƭŜ ŦƻǊƳŀƭ ŜŘǳŎŀǘƛƻƴΣ ŀǊŜ ŜƳǇƭƻȅed in 
low-wage/low-skill professions, and live in low-income communities with under-resourced schools.  
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Appendix A: The Industry 

The Importance of Parental Involvement  

Literature Review  

Numerous studies have looked at the impact of parent involvement in education. Parent involvement has been associated with 
positive academic outcomes, as well as positive socio-emotional outcomes for children (Anderson & Minke, 2007). In a study of 
parentaƭ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ ǇǊŜǎŎƘƻƻƭΣ ǊŜǎŜŀǊŎƘŜǊǎ ŦƻǳƴŘ ǘƘŀǘ ǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘ ŀǘ ǘƘƛǎ ŀƎŜ ƛǎ ǊŜƭŀǘŜŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǇǊŜ-literacy 
development, and that parent involvement predicted academic development even when socioeconomic status (SES) was controlled 
for, suggesting involvement is directly beneficial and positive outcomes are in this case are not just associated with higher SES 
(Arnold, Zeljo, Doctoroff, & Ortiz, 2008). 
 

Barriers to Parental Involvement  

As suggested above, there are barriers that prevent parental involvement. Single parents are found to be less involved in their 
ŎƘƛƭŘǊŜƴΩǎ ǎŎƘƻƻƭΣ Ǉƻǎǎƛōƭȅ ōŜŎŀǳǎŜ ǘƘŜȅ ŦƛƴŘ ƭŜǎǎ ǘƛƳŜ ǘƻ ǇŀǊǘƛŎƛǇŀǘŜΣ ǎƛƴŎŜ ǘƘŜȅ Ƴǳǎǘ ǘŀƪŜ ƻƴ ŀƭƭ ǘƘŜ ƻǘƘŜǊ ǊŜǎǇƻƴǎƛōƛƭƛǘƛŜs of 
parenting on their own (Arnold, Zeljo, Doctoroff, & Ortiz, 2008). Higher SES has also been found to be significantly correlated with 
higher participation rates for parents. Some researchers have noted that varying involvement rates might also be in part due to the 
way involvement is defined by parents and teachers.  
 
!ƴŘŜǊǎƻƴ ŀƴŘ aƛƴƪŜ όнллтύ ŦƛƴŘ ǘƘŀǘ ǇŀǊŜƴǘǎ ǳǎǳŀƭƭȅ ŘŜŦƛƴŜ άƛƴǾƻƭǾŜƳŜƴǘέ ŀǎ ƛǘ ǊŜƭŀǘŜǎ ǘƻ ǘƘŜ ƘƻƳŜ ŜƴǾƛǊƻƴƳŜƴǘΣ ŀƴŘ ǳǎǳŀƭƭȅ ƭist 
things like keeping children safe, and getting them to school as characteristic of involved parenting. Teachers, on the other hand, 
ǊŜŦŜǊ ǘƻ άƛƴǾƻƭǾŜƳŜƴǘέ ŀǎ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ǇŀǊŜƴǘǎΩ ǇƘȅǎƛŎŀƭ ǇǊŜǎŜƴŎŜ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳΦ ¢ƘŜ ŘƛŦŦŜǊŜƴŎŜ ōŜǘǿŜŜƴ ǘƘŜǎŜ ǘǿƻ ŘŜŦƛƴƛtions 
of parental involvement is also related to SES, since parents from higher income families are more likely to have the time, resources, 
ŀƴŘ ŦƭŜȄƛōƛƭƛǘȅ ǘƻ ǎǇŜƴŘ ǘƛƳŜ ƛƴ ǘƘŜƛǊ ŎƘƛƭŘǊŜƴΩǎ ŎƭŀǎǎǊƻƻƳǎΦ tŀǊŜƴǘǎ ŦǊƻƳ ƭƻǿŜǊ-ƛƴŎƻƳŜ ŦŀƳƛƭƛŜǎ ŘƻƴΩǘ ƘŀǾŜ ŀǎ ƳǳŎƘ ŦƭŜȄƛōƛƭƛǘȅ ǘƻ ōŜ 
active in the classroom and may feel that their efforts at home may not be fully appreciated. Language may be another barrier to 
ǇŀǊŜƴǘǎΩ ǎŎƘƻƻƭ ƛƴǾƻƭǾŜƳŜƴǘΣ ǎƛƴŎŜ ǇŀǊŜƴǘǎ Ƴŀȅ ŦƛƴŘ ŦŜǿŜǊ ƻǇǇƻǊǘǳƴƛǘƛŜǎ ǘƻ ƎŜǘ ƛƴǾƻƭǾŜŘ ƛƴ ǘƘŜƛǊ ƴŀǘƛǾŜ ƭŀƴƎǳŀƎŜ ό±ŀƴ ±ŜƭǎƻǊ & 
Orozco, 2007). Low-income parents may also refrain from being involved because of a lack of confidence in their own abilities.  
 

Effective Strategies to Increase Parent Involvement  

Research suggests that there are several strategies school staff can take in order to increase parent involvement. Van Velsor and 
Orozco (2007) provide a list of steps that school counselors and teachers can take in order to get parents involved. They suggest that 
school staff get to know the families of the children in their schools, by increasing communication with parents, inviting them to 
become part of the school community, and even making home visits to learn more about the families.  
 
Second, the researchers suggest that school staff should learn about the communities their children live in, including the 
organizations and services available to families, and help them address any basic needs they are struggling with (such as 
employment and health care). Van Velsor and Orozco also suggest providing services for families in the schools, so that parents are 
motivated to come in. They also believe schools should provide training for school staff so that they can better communicate with 
and understand the families they are serving. Finally, it is suggested that school staff should understand what positive contributions 
diverse families can bring to the school climate and let them know that they are valued.  
 
Studies find that parental involvement in out-of-ǎŎƘƻƻƭ ǘƛƳŜ ǇǊƻƎǊŀƳǎ ƛǎ ŀƭǎƻ ƻŦ ƎǊŜŀǘ ƛƳǇƻǊǘŀƴŎŜ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ǇƻǎƛǘƛǾŜ ƻǳǘŎƻƳŜǎΦ 
Researchers suggest it is important to let pŀǊŜƴǘǎ ƪƴƻǿ ŜȄŀŎǘƭȅ Ƙƻǿ ǘƘŜȅ ŘŜŦƛƴŜ άƛƴǾƻƭǾŜƳŜƴǘέ ŀƴŘ ǇǊƻǾƛŘŜ ǇŀǊŜƴǘǎ ǿƛǘƘ ŜȄŀƳǇƭŜǎ ƻŦ 
the kinds of activities they would like them to be involved in, help parents address barriers to their participation, help them become 
comfortable with the out-of-school time environment, work to engage families on a regular basis, and realize that this will take time 
(Horowitz & Bronte-Tinkew, 2007).  
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No Child Left Behind (NCLB) 

No Child Left Behind has played a major role in the expansion of numerous industries that have arisen to support schools, students, 
and parents. As schools are forced to comply with the federal mandate to report Adequate Yearly Progress (AYP), parental 
leadership programs have surfaced more and more to help parents become more actively involved in the educational process. In our 
research, we found that most parental leadership programs focus on one of three areas: 1) parents as informed consumers, 2) 
parents are effective communicators, and 3) parents as collaborative leaders in the schools. All of the programs we reviewed claim 
to address at least one of these three areasτsome more effectively than others.  

Areas of Focus 

Area 1: Parents as Informed Consumers  

Those programs that train parents to become more informed consumers teach parents how to find and read accurate data on school 
performance. Their curriculum includes modules on how to read NCLB report cards, how to understand test scores, and how to 
compare one school to another. Although many of the programs we reviewed claim otherwise, most of these programs seem better 
equipped for parents who are literate and parents who have at least a high school education. 

Area 2: Parents as Effective Communicators  

The second area most commonly addressed in the industry teaches parents how to communicate with principals, teachers, and 
other school administrators. aƻǎǘ ƻŦ ǘƘŜ ǇǊƻƎǊŀƳǎ ǿŜ ǊŜǾƛŜǿŜŘ ƻŦŦŜǊŜŘ ƳƻŘǳƭŜǎ ƻƴ Ƙƻǿ ǘƻ ǎŜǘ ǳǇ ŀ ƳŜŜǘƛƴƎ ǿƛǘƘ ȅƻǳǊ ŎƘƛƭŘΩǎ 
ǘŜŀŎƘŜǊ ƻǊ ǘƘŜ ǘŜƴ ǉǳŜǎǘƛƻƴǎ ȅƻǳ Ƴŀȅ ǿŀƴǘ ǘƻ ŀǎƪ ŜŘǳŎŀǘƻǊǎ ŀǘ ȅƻǳǊ ŎƘƛƭŘΩǎ ǎŎƘƻƻƭΦ !ƭƳƻǎǘ ŜǾŜǊȅ ǇǊƻƎǊŀm we reviewed assumed that 
a parent already possessed basic communication skills, such as listening, understanding body language, managing tone, choosing the 
appropriate language, etc. 

Area 3: Parents as Collaborative Leaders in the Schools  

The third and final area touched on by parental leadership programs in the industry emphasizes ways a parent can become not only 
a partner for school administrators, but an advocate for the school. These programs help parents identify a variety of both informal 
and formal ways to get involvedτŦǊƻƳ ōŜŎƻƳƛƴƎ ŀ ǘŜŀŎƘŜǊΩǎ aide to serving on a parent advisory committee.  

We found it useful ǘƻ ǊŜŦŜǊ ǘƻ ǘƘŜǎŜ ǘƘǊŜŜ άŀǊŜŀǎ ƻŦ ŦƻŎǳǎέ when analyzing the structure of the parental leadership market. 
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Appendix B: Market Structure 

The parental leadership market is a loosely structured collection of independently operated parental leadership programs, parental 
leadership franchises tied to an officially-approved leadership model, and Parental Information and Resource Centers (PIRCs).  

Independently Operated Parental Leadership Program s 

We have identified several independently operated parental leadership programs across the country. They vary in scope and quality. 
For the most part, these programs are direct service offerings run by nonprofit organizations that specialize in working either with 
children or with parents or both.  

Parental Leadership Franchise s 

The market is also comprised of several dominant parental leadership franchises. Much like you would see in a retail environment, 
the owner or steward of the franchise offers the franchisee a license to use a previously development parental leadership model 
that comes with curriculum.  

Officially Designated Parent al Information and Resource Center s (PIRC) 

The U.S. Department of Education is the leading source of information on Parental Information and Resource Centers. According to 
their website, άtŀǊŜƴǘ LƴŦƻǊƳŀǘƛƻƴ ŀƴŘ wŜǎƻǳǊŎŜ /ŜƴǘŜǊǎ όtLw/ǎύ ƘŜƭǇ ƛƳǇƭŜƳŜƴǘ ǎǳŎŎŜǎǎŦǳƭ ŀƴŘ ŜŦŦŜŎǘƛǾŜ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘ 
policies, programs, and activities that lead to improvements in student academic achievement and that strengthen partnerships 
ŀƳƻƴƎ ǇŀǊŜƴǘǎΣ ǘŜŀŎƘŜǊǎΣ ǇǊƛƴŎƛǇŀƭǎΣ ŀŘƳƛƴƛǎǘǊŀǘƻǊǎΣ ŀƴŘ ƻǘƘŜǊ ǎŎƘƻƻƭ ǇŜǊǎƻƴƴŜƭ ƛƴ ƳŜŜǘƛƴƎ ǘƘŜ ŜŘǳŎŀǘƛƻƴ ƴŜŜŘǎ ƻŦ ŎƘƛƭŘǊŜƴΦέ

v
 

To be eligible for federal funding, PIRCs must meet a number of requirements.   

The Parental Information and Resource Center (PIRC) program provides resources that grantees 
can use in pursuit of the objectives of the No Child Left Behind Act. In particular, this program 
provides an opportunity for grantees to focus on assisting the parents of children who attend 
schools identified for improvement, corrective action, or restructuring under Title I, Part A of the 
Elementary and Secondary Education Act (ESEA). 

The PIRC program supports school-based and school-linked parental information and resource 
centers that (1) help implement effective parental involvement policies, programs, and activities 
that will improve children's academic achievement; (2) develop and strengthen partnerships 
among parents (including parents of children from birth through age five), teachers, principals, 
administrators, and other school personnel in meeting the educational needs of children; (3) 
develop and strengthen the relationship between parents and their children's school; (4) further 
the developmental progress of children assisted under the program; (5) coordinate activities 
funded under the program with parental involvement initiatives funded under section 1118 and 
other provisions of the ESEA; and (6) provide a comprehensive approach to improving student 
learning, through coordination and integration of Federal, State, and local services and programs. 

Funds for this program may be used to: (1) assist parents in helping their children to meet state 
and local standards; (2) obtain information about the range of programs, services, and resources 
available nationally and locally for parents and school personnel who work with parents; (3) help 
parents use the technology applied in their children's education; (4) plan, implement, and fund 
activities for parents that coordinate the education of their children with other programs that 
serve their children and families; (5) provide support for state or local educational personnel if 
their participation will contribute to the grant's activities; and (6) coordinate and integrate early 
childhood programs with programs for school-aged children. 

The statute requires that grantees use at least 50 percent of the funds received under a grant to 
serve areas with high concentrations of low-income families, in order to serve parents who are 
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severely educationally or economically disadvantaged; and use a minimum of 30 percent of their 
awards to establish, expand, or operate early childhood parent education programs (Parents as 
Teachers, Home Instruction for Preschool Youngsters, or another early childhood parent 
education program). 

As a result of these requirements, most PIRCs have some experience working with many of the fastest growing parent segments in 
the country (see Trends and Developments for a description of these segments). 

There are more than 50 PIRCs located across the country. In Appendix C, you will find a detailed profile of key players in the industry, 
including a number of PIRCs. 

Parent Advocacy and Support Networks  

The final piece in the parental leadership market is the parent advocacy and support network. These are loosely tied networks of 
parents who meet on their own to discuss issues of their own choosing. Many of these networks tend to cater to middle-class 
parents. However, there are networks run by independent nonprofit organizations that specialize in creating nurturing 
environments for low-income parents, non-English speaking parents, and parents who are recent immigrants.  
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Appendix C: Key Industry Players 

Independently Operated Parental Leadership Programs  

Teaching for Change (TÈÅ 4ÅÌÌÉÎȭ 3ÔÏÒÉÅÓ 0ÒÏÊÅÃÔ) 

The TellinΩ {ǘƻǊƛŜǎ tǊƻƧŜŎǘ ƛƴ 5Φ/Φ Ƙŀǎ ǘƘŜ Ƴƛǎǎƛƻƴ ƻŦ ƛƴŎǊŜŀǎƛƴƎ ǇŀǊŜƴǘŀƭ ƛƴǾƻƭǾŜƳŜƴǘ ƛƴ 
school. The program works specifically with limited-English proficiency parents. The project 
holds workshops in which parents write and then share stories with children in the 
classroom, and they encourage parents to learn about other cultures to help break down 
linguistic and ethnic barriers. They also work to create a school environment that is 
ǊŜǎǇŜŎǘŦǳƭ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ŎǳƭǘǳǊŜ ŀƴŘ ŦŀƳƛƭȅ ǘǊŀŘƛǘƛƻƴǎ όŦƻǊ ŜȄŀƳǇƭŜΣ t¢! ƳŜŜǘƛƴƎǎ ŀre 
translated and parents are encouraged to speak English as well as their native language). 
The program also works to increase the input of low-income and immigrant parents in the 
educational process, helps them become more confident, and to increase the comfort level 
of parents in the classroom. ¢ƘŜ ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎ tǊƻƧŜŎǘ ƛǎ ǎǘŀŦŦŜŘ ōȅ ǘǿƻ ǇŀǊǘ-time co-
coordinators and one or two parent co-coordinators.  

 
There are eight steps in the program: Promotion (during which the project is presented within schools and materials are distributed), 
Initiation (in which an inquiry is made from the school), Coordination (in which an event, such as a workshop, is planned and parents 
become involved), Invitation (in which parents are invited to participate and incentives to increase participation are planned), 
CŀŎƛƭƛǘŀǘƛƻƴ όǿƘƛŎƘ Ƴŀȅ ōŜ ǘŀƪŜƴ ƻƴ ōȅ ǘƘŜ ƛƴƛǘƛŀǘƻǊ ŀǘ ǘƘŜ ǎŎƘƻƻƭΣ ŀƴŘ ǘǊŀƛƴƛƴƎ ƛǎ ǇǊƻǾƛŘŜŘ ōȅ ǘƘŜ ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎ ǎǘŀŦŦύΣ ¢ransferring 
learning (here, parents interact and tell their child stories after the event; parents also become involved in other activities, such as 
GED and ESL classes), Documenting the outcomes, and Dissemination (in which relationships are built with school staff and 
administrators, and presentations are made). In an evaluation of the project, researchers found that it increased literacy skills and 
knowledge for parents and children, parents were better equipped to teach their kids, a positive parent-teacher relationship was 
developed, parents were trained to assist and read in the classrooms, and parents got to know each other and learned to appreciate 
their diversity. The children in the study were able to increase their literacy at home, began to see their parents as teachers, and 
were exposed to different cultures (Ziegler, 1998). 
 
TeachinƎ ŦƻǊ /ƘŀƴƎŜ Ƙŀǎ ŀŘŀǇǘŜŘ ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎ ǘƻ ōŜ ǳǎŜŘ ōȅ ƻǘƘŜǊǎ ŀƴŘ ƛǘ ƻŦŦŜǊǎ ǎŜǾŜǊŀƭ ǿƻǊƪǎƘƻǇǎ ŀƴŘ ǘǊŀƛƴƛƴƎ ƻƴ ŘŜƳŀƴŘΥ 
 

 Between Families and Schools: Creating Meaningful Relationships engages participants in rethinking parent involvement 
and traditional approaches to parent-school relationships, and offers more effective alternatives. 
 

 Affirming Cultural Identity Through Sharing Stories demonstrates strategies for using the power of story to connect families 
across cultural, linguistic, and racial divides and then engaging them as storytellers in the classroom. 
 

 Parent Advocacy: Asking the Right Questions teaches a powerful self-advocacy technique to address educational, social, or 
economic issues developed by the Right Question Project, Inc. in Massachusetts. 
 

 Strategies Mobilized Parents Use to Improve their Schools arms participants with tools used by parent leaders to improve 
school facilities and energize school culture. 
 

hǘƘŜǊ ¢ŜƭƭƛƴΩ {ǘƻǊƛŜǎϥ ǇǊƻƎǊŀƳǎ ƛƴŎƭǳŘŜ: 

 Story Quilting 

 Setting up your Parent Center 

 Planning an Effective Parent Teacher Conference 

 Conflict Resolution  

 Storytelling 
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 Bookmaking 

 Diversity Training 

 

Parental Leadership Franchises  

Parent Institute for Quality Education (PIQE)  

The Parent Institute for Quality Education (PIQE) is one of the better known parental leadership models in the country. The nine-
week program is offered in either morning or evening sessions to parents. The program model is similar in its structure to other 
parental leadership models focused on increasing parental engagement and involvement at school.  

The course focuses on six main themes: establishing and maintaining a supportive home environment, communicating with school 
staff, navigating the school system and the resources offered, encouraging college attendance, avoiding barriers to academic 
ǎǳŎŎŜǎǎΣ ŀƴŘ ǎǳǇǇƻǊǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŜƳƻǘƛƻƴŀƭ ŘŜǾŜƭƻǇƳŜƴǘΦ /ƻŀŎƘŜǎ ŜƳǇƭƻȅ ǎŜǾŜǊŀƭ ǇǊŀŎǘƛŎŜǎ ƛƴ ƻǊŘŜǊ ǘƻ ŜƴǎǳǊŜ ǇŀǊŜƴǘŀƭ 
ŜƴƎŀƎŜƳŜƴǘΣ ǎǳŎƘ ŀǎ ƘŜƭǇƛƴƎ ŀŘŘǊŜǎǎ ǇŀǊŜƴǘǎΩ ƴŜŜŘǎ ŀƴŘ ƳŀƪƛƴƎ ǇŜǊǎƻƴŀƭ ŎƻƴƴŜŎǘƛƻƴǎ ǿƛǘƘ ǘƘŜ ŦŀƳƛƭƛŜǎΣ Ǌŀƛǎƛƴg awareness of the 
importance of parental involvement and helping families establish clear and common educational goals, as well as suggesting 
ǎǇŜŎƛŦƛŎ ōŜƘŀǾƛƻǊǎ ǘƘŀǘ ǿƛƭƭ ƭŜŀŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ŀŎŀŘŜƳƛŎ ǎǳŎŎŜǎǎ όǎǳŎƘ ŀǎ ƭƛƳƛǘƛƴƎ ¢± ǿŀǘŎƘƛƴƎΣ ǊŜŀŘƛƴƎ ŦǊŜǉǳŜƴǘƭy, setting time for 
homework, etc).  
 
Coaches also help parents navigate the school system so that it may seem less intimidating, and encourage parents to visit with the 
school teachers often. They take on a variety of different modalities to help families take on new behaviors, and they seek to foster a 
sense of community and support outside of the school. In an evaluation with 24 Spanish-speaking participants (Golan and Petersen, 
2002), the program was found to increase supportive parenting behaviors and frequency of parental communication with teachers. 
Participants read to their children, helped with their homework, and praised them more often than before. All of these positive 
impacts were sustained 5 months after completion of the course. 
 
According to ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΣ άtLv9 Ƙŀǎ ƎǊŀŘǳŀǘŜŘ ƳƻǊŜ ǘƘŀƴ отрΣллл ǇŀǊŜƴǘǎ ŦǊƻƳ ƛǘǎ ƴƛƴŜ-week parent involvement program 
since 1987. It has been implemented in 1,500 K-12 schools in 155 school districts throughout California. PIQE has graduated an 
additional 25,000 parents from its nine-week parent involvement program through its expansion and replication programs in Dallas, 
¢ŜȄŀǎΤ tƘƻŜƴƛȄΣ !ǊƛȊƻƴŀΤ ²ƻǊǘƘƛƴƎǘƻƴΣ aƛƴƴŜǎƻǘŀΤ ŀƴŘ ƻƴ ǎƛȄ LƴŘƛŀƴ wŜǎŜǊǾŀǘƛƻƴǎ ό/Ǌƻǿ ϧ /ƘŜȅŜƴƴŜύ ƛƴ aƻƴǘŀƴŀΦέ

vi
 

 
The following link takes you directly to the PIQE promotional video: http://www.piqe.org/piqe_intro_video.htm 

Parents as Partners (National Council of La Raza)  

The PAP program was created by the National Council of La Raza (NCLR) and it has been implemented in California, Texas, Kansas, 
Arizona, and the District of Columbia. The model is a Spanish-language adaption of the model developed by the Parent Institute for 
Quality Education (PIQE). It appears that NCLR has condensed the program and is offering it as service to independent organizations 
in primarily Spanish-speaking communities.  

  

http://www.piqe.org/piqe_intro_video.htm
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PIRCs 

Maryland State Parental Information Resource Center (Family Bridge)  

The Mid-Atlantic Equity Consortium operates the Maryland State Parental Information Resource Center. 
The PIRC has its own model for parental leadership called Family Bridges. The US DOE-funded PIRC 
operates a six-session train-the-trainer program for parents in conjunction with Baltimore City Public 
Schools. The sessions are 60-90 minutes each and cover the following agenda items: 1) Orientation, 2) 

Communicating Information and Accessing and Understanding School Program Data, 3) Sustaining the Engagement of Parents, 4) 
Options and Timelines for Parent School Choice, 5) SafŜǘȅΣ ŀƴŘ сύ tŀǊŜƴǘƛƴƎΥ {ǳǇǇƻǊǘƛƴƎ ¸ƻǳǊ /ƘƛƭŘΩǎ 5ŜǾŜƭƻǇƳŜƴǘ 5ǳǊƛƴƎ ¢ǊŀƴǎƛǘƛƻƴΦ  

The complete guide to the Family Bridges curriculum can be found online at http://www.mdpirc.org/pdf/family_bridge.pdf 

 

 
Cover pages from Family Bridge and Entre Nosotros 
publications by the Mid-Atlantic Equity Consortium 

 

 

 

Assessment: Based on our preliminary assessment of the Family Bridges training program, it sees to do an excellent job of providing 
parent trainers with a tool that can be used to engage parents in several core areas, such as understanding and using school-related 
data. However, we did not see evidence of curriculum focused specifically on those parents who may not possess the requisite 
communication and analytical skills necessary to take advantage of opportunities to effectively engage teachers and administrators.  

http://www.mdpirc.org/pdf/family_bridge.pdf
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Multicultural Community Service (Parents as Partners Training Program ) 

In the District of Columbia, the only PIRC available at the time of this publication was operated by the Multicultural Community 
Service (MCS) organization. MCS runs the Parents as Partners (PAP) training program for parents. According to the organization, the 
program: 

takes parents on a step-by-step journey through the process of school achievement with the goal 
of getting their children into college. The PAP program was developed by Stanford University in 
conjunction with the nation's largest Hispanic civil rights group, the National Council of La Raza 
(NCLR). Implemented successfully in Arizona, California, Kansas, and Texas, the program 
originally targeted Hispanic parents only. MCS adapted the program for the Washington DC area, 
ensuring that it would reach all parents in the city, deliberately targeting the English-speaking 
majority. MCS holds the nine week parent training in Parent Centers and Partner Sites. Children 
often attend the sessions with their parents and gain the knowledge and determination 
necessary to succeed academically and go to college.

vii
 

PAP also runs a parent support network (see below for a more complete market analysis of other parent support networks). The 
ƴŜǘǿƻǊƪ ƛǎ ŎŀƭƭŜŘ tŀǊŜƴǘ ¦ƴƛǾŜǊǎƛǘȅ ŀƴŘ ƛǘ ƛǎ ƻŦŦŜǊŜŘ ŀǎ ŀ ŎƻƳǇƭŜƳŜƴǘ ǘƻ t!tΦ ά!ǘ tŀǊŜƴǘ ¦ƴƛǾŜǊǎƛǘȅΣ ŀ ƎǊƻǳǇ ƻŦ ǇŀǊŜƴǘǎ ŎƻƳŜ 
together to discuss the systemic issues in the public school system that affect the academic achievement of their children. After 
several participatory sessions, on such topics as public education and academic performance, parents identify issues that have 
ǇǊƛƻǊƛǘȅΦέ

viii
 

 The MCS offer a brief summary of its impact and outcomes on its website. The data are presented below: 

Now in its third year, the DC PIRC has made strides toward its goal of reaching 25,000 District of 
Columbia residents about the critical importance of parental involvement. During program year 
2007-2008 alone, the DC PIRC's outreach efforts reached 4,394 parents, 900 of whom were 
involved in the Organization's programming and 83 of which took a nine-session Parents as 
Partners (PAP) class on parental involvement. A key focus on the DC PIRC is on reaching low 
income and immigrant families, as well as the scope of Washington, DC's diverse population. 
During the 2007-2008 program year, the DC PIRC reached and served 1,376 Hispanic families, 
2,935 African American families and 17 Asian families.

ix
  

Assessment: We were unable to obtain actual curriculum from PAP to assess its claims. However, we did find the following summary 
ƻŦ ǘƘŜ ǇǊƻƎǊŀƳ ƳƻŘŜƭ ƻƴ ǘƘŜ bŀǘƛƻƴŀƭ /ƻǳƴŎƛƭ ŦƻǊ [ŀ wŀȊŀ ǿŜōǎƛǘŜΥ άtŀǊŜƴǘǎ ŀǎ tŀǊǘƴŜǊǎ ƛǎ ŀ ƴƛƴŜ-week parent training program 
focused on increasing their knowledge of the school system and strengthening their ability to advocate for quality education that 
will result in school readiness, high school graduation, and college success. NCLR provides trainings for trainers on three curricula 
(preschool, elementary school, and middle/high school) to community-based organizations, early care providers and centers, and 
ŎƘŀǊǘŜǊ ǎŎƘƻƻƭǎΦέ

x
 The site has a dedicated section for the program, but it was under construction at the time of this publication. 

Parent Support Networks  

Families and Schools Together (FAST)  

Families and Schools Together (FAST) is an after-school support group that seeks to increase 
parent involvement in school. It is composed of eight weekly multi-family sessions. During the 

first hour of each session, parents lead the communication while sharing a meal, singing songs and playing games with the children. 
In this situation, the child experiences parental hierarchy, compliance requests, cohesion, and has fun while at school. In the second 
hour, children and parents separate. Parents get to talk in small groups without any assigned topics and get to build social 
connections. That is followed by 15 minutes of parent-child play in which there is no bossing, teaching, or directing to be done by 
the parents. After the parents have graduated from the program, they are encouraged to lead future group sessions. An evaluation 

http://www.nclr.org/
http://www.nclr.org/
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ƻŦ C!{¢ ŦƻǳƴŘ ǘƘŀǘ ǘƘŜ ǇǊƻƎǊŀƳ ƛƴŎǊŜŀǎŜŘ ǎǘǳŘŜƴǘǎΩ ŀŎŀŘŜƳƛŎ ǇŜǊŦƻǊƳŀƴŎŜ ŀƴŘ ǎƻŎƛŀƭ ǎƪƛƭƭǎ ŀƴŘ ŘŜŎǊŜŀǎŜŘ ŜȄǘŜǊƴŀƭƛȊƛƴƎ ōŜƘŀǾƛƻrs 
such as classroom aggression (McDonald, et al., 2006).  
 
The FAST model is organized around ƻƴŜ ƻŦ ǘƘŜ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎǘŀƎŜǎ ƛƴ ŀ ŎƘƛƭŘΩǎ ƭƛŦŜΥ όл-3; Pre-K; K-5; 6-8

th
 grade; and High School). 

According to the organization, FAST programs are designed to: 
 

 Connect parents and kids to their schools and communities 
 Promote community service and voluntary participation 
 Guide parents in building personal success assets in their kids 
 Build skills and change attitudes through experiential learning 
 Preserve precious classroom time through school-focused, extracurricular parental involvement 
 Assure that capable parents remain the primary agents of protection for their kidsxi 

 
One of the more impressive features of the site is its focus on providing users with a detailed breakdown on the benefits, outcomes, 

components, structure, findings, evaluation, program costs, and videos for all 5 FAST program offerings.  

Circle of Parents  

Another prominent parent support network that provides a parental leadership component is Circle of Parents. 
Based in Michigan, the organization employs four people who provide support for a network of more than 26 

statewide and regional networks in 25 states.  

¢ƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴ Ƙŀǎ ŎǊŜŀǘŜŘ ŀ ƳƻŘŜƭ ŦƻǊ ǇŀǊŜƴǘŀƭ ƭŜŀŘŜǊǎƘƛǇ ǘƘŀǘ ƛǎ ŎŀƭƭŜŘ ά/ƛǊŎƭŜǎ ƻŦ tŀǊŜƴǘ [ŜŀŘŜǊǎƘƛǇΦέ ¦ǎƛƴƎ ŦƻǳǊ ƻǾŜǊƭŀpping 
ŎƛǊŎƭŜǎΣ ǘƘŜ ƳƻŘŜƭ ǘŜŀŎƘŜǎ ǇŀǊŜƴǘǎ ŘƛŦŦŜǊŜƴǘ ǿŀȅǎ ǘƻ άƎǊƻǿέ ǇŜǊǎƻƴŀƭƭȅΣ ǿƛǘƘƛƴ ǘƘŜ ƎǊƻǳǇΣ ƛƴ ǘƘŜ ƻǊƎŀƴƛȊŀǘƛƻƴΣ ŀƴŘ ƛƴ ǘhe larger 
community.  

Assessment: The network appears quite broad and is focused more on personal growth and less explicitly on creating engaged  

Other Promising Parental Leadership Models and Programs  

The Parent Leadership Exchange  

In our scan of parent engagement programs, we also identified several programs that have not been evaluated but seem promising. 
The Parent Leadership Exchange project was designed to improve student outcomes by increasing the capacity of families and 
communities to help children (Institute for Responsive Education). The first part of the project involved sending out surveys to 
parent leaders, teachers, administrators, and community leaders in order to determine the greatest challenges and needs faced by 
parents. Some of the challenges reported by parents were difficulties in building relationships with school staff, language barriers, 
difficulties in building a parent support network for non-English speakers, and difficulties in securing childcare and transportation. 
Parents listeŘ ǎƻƳŜ ƻŦ ǘƘŜƛǊ ƴŜŜŘǎ ǘƻ ōŜΥ ƭŜŀǊƴƛƴƎ Ƙƻǿ ǘƻ ōŜ ŀƴ ŀŘǾƻŎŀǘŜΣ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǇŀǊŜƴǘΩǎ ǊƻƭŜ ƛƴ ŜŘǳŎŀǘƛƻƴΣ ƪƴƻǿƛƴƎ ǿƘŀǘ 
the groups in the schools do, childcare while participating in workshops, support groups for parents only, a school orientation, ESL 
classes, information on transition from grade levels, addressing their cultural needs, and more hands-on activities.  
 
Based on this information, The Parent Leadership Exchange developed a program in which they train parents as leaders and in turn 
serve as leaders and provide training to other parents in the future. Parents receive Parent Leadership Exchange certificates upon 
completion of the program. Part one of the program involves providing trainers with the training they need to help parents. This 
includes presentations, practice sessions, and evaluations. They are also provided with handouts to reinforce lessons learned and to 
encourage them to share the information with parents and families in the community. Trainers are expected to conduct at least one 
training per month during the school year. Part two involves multilingual trainings for parents. Topics covered include parent-
ǘŜŀŎƘŜǊ ŎƻƴŦŜǊŜƴŎŜǎΣ ǘƘŜ ǊŜƭŀǘƛƻƴǎƘƛǇ ōŜǘǿŜŜƴ ǎǘǳŘŜƴǘ ŀŎƘƛŜǾŜƳŜƴǘ ŀƴŘ ǇŀǊŜƴǘ ƛƴǾƻƭǾŜƳŜƴǘΣ b/[. ǇŀǊŜƴǘǎΩ ǊƛƎƘǘǎΣ ŎƻƳƳǳƴƛŎŀǘƛƻƴ 
and leadership skills, and cultural competency. The trainings are held days, evenings, and weekends so that parents can attend as 
they are available.  
 




































