Parental Leadership Programs

Market Research Report

ABSTRACThis report presents the conclusions from a market research study
conducted by Symphonic Strategies on the supply of, and demand for, parental
leadership programs in the District of Columbia. The study involvddpth
interviews and focus groups with gants, conversations with seasoned parent
trainers, and an intensive review of leading parental leadership programs across
the country.The central conclusion of our study is that parents in economically
distressed communities may have acaessen if limitedt to resources that

equip them with the knowledge téunction in meaningful leadership roles that

help to shape the future for their families, school, and communities. However,
knowledge is a necessary condition, but imdd a sufficient condition to féect
meaningful change. Unfortunately, we found that a significant percentage of
parents in economically distressed communities do not have the necessary skills
to actually assume effective leadership roles that help to shape the future for
their children,family, school, and community. Investing in resources and
programs that combine leadership skills with the knowledge about the mechanics
of systemic change is the next frontier in the movement to empower parents as
partners.
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Executive Summary

This marketresearchreport looks atmodels and programs focused specifically on what many refer to as parent or parental
leadership. We have adopted the definitiof parent leadership asrticulated bythe Connecticut Parent Trust Funa leading voice

in the industry éParent leadershipmerges when parents gain the knowledge and skills needed to function in meaningful leadership
roles that help to shape the future for their families, schools, and commuritiiss the dual emphasis on gaining the knowledge
YR aalAftagy oiS5@yaalyNEySha/AqHdedzt f S RSNBEKALI NRf Saé¢ GKFG aAl

After nearly eight months of researcthe central conclusion of our study is that parents in economically distressed communities
may have accesseven if limitedr to resources th& equip them with the knowledge tod ¥ dzy OG A2y AY YSI yAy 37T
OKFG KSEL) 62 aKFLIS GKS FdzidzNE F2NJ GKSANI FFEYAEASAsT &aO0Ks2f
not a sufficient condition to &ect meaningful ©iange. Unfortunately, we found thata significant percentage oparents in
economically distressed communitiedo not have thenecessaryskills to actually assume effective leadership rolekat help to

shape the future for their children, family, school, and communitywvesting in resources and programs that combine leadership
skills with the knowledge about the mechanics of systemic change is the next frontier in the movement to empoaems as
partners.

Throughout this report, when we refer to leadership skills we are referring to things like the ability to build trust goudtyaipe

ability to communicate, and mordt is important to note that the deficit in leadership skills i@ something that is restricted to
economically distressed communities. Parents in economically prosperous communities most likely share some of these defici
However, we focused on assessing the needs of parents in economically distressed commuaditiess fannd that a majority of

those with whom we talked had deficits that were larger and more severe dhniggmally anticipatedAmong the chief causes of the
leadership defickwe documented were emotionsuch ashame, feardoubt, and guilt.

Shame,fear, doubt, and guilt are among some of themotionsthat parents in ecoomically distressed communities have to
overcomebeforeli KS& FSSt OFLIo6tS 2F STFSOGA@Ste Sy3dar3aay3da GKSAN OK.
in school,or who may not have even completed high school, these feelings are real and they can often adversedylaiifebtS y (i Q
Y20AQFGA2Y YR loAtAGe G2 STTFSOGAGSt & Everdbtioseicasesavhed wedid not see I
shame, feardoubt, or guilt rise to the surface in our conversations with parents, we did see levels of anger and resentmenmithat
might imagine become their owarriers to effective involvement.

Our research suggests that parental leadership programst recognize and address thesenotionsbefore attempting to equip
parentswithg KI & ¢S 0 St A S @ $oolsir2such & being Sb@e2agalyze Ndool performance datagjvocate for school
reform, and make informed dasions about the school mosppropriate for their child Over the course of our stugthe parents in

the most economically distressed communitiexpressedhigher levels of anxiety and frustration with principals, teachers, and
school administratorsand the traditional strategies taught by most parental leadership programs to reduce that anxiety and
frustration appear to be missing the markstead of beginning with models that emphasize parental advocacy and education
reform, let usfocus on addresing the psychological determinants of involvement first.

Structure of the Report

The reporthastwo main sections and four appendicén. section one, we describe the assignment and the research methodology
used to gather both primary and secondary ddtasection two, we present our findings, as well as our recommendations. Each of
the remainingappendicesis included as supplemental material for those wishing to see the data in détallppendix A we
describe the industry by presenting a review oé tliterature on parent engagement, parent involvement, and parental leadership.
We then discuss some of the implications of No Child Left Behind (NCLB) on the availability, delivery, and format of parent
leadership programs. Ilppendix B we lay out themarket structure as we see it covering independently operated parental
leadership programs, parental leadership franchise§cially designatedParental Information and Resource Centers (PIRCs), and
parent advocacy and parent support networkgpendixCdives a bit deeper into this structure and highlights several of the more
prominent playes Ay (KS AYRdzZAUNEI AyOfdzRAY3I ¢StftAyQ {G2NASas GKS

g__- SYMPHONIC  prepared for: Fight for ChildrdiParental Leadership Programvarket Analysis
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2NBI yAT I GA2y Q& t I NBafl 6f&vhidh &e baskdNditlydSastingtadNIC Inttopolitan regiomn Appendix Dwe
alsoprovide the results of our comprehensive comparative analysimtéworthy programs, models, and support networksross
the country.

Summary of Conclusions & Recommendations

Ourresearch team spent several months investigating the parental leadership industry in the District of Columbia. We (&)d five
focus group sessions witlerty-one (41)parents of schoeaged children in wards 1, 3, 7, and 8 (two locatiotrs)addition tothe

focus group sessions, we also held five (5) informal-gsaups (workshops) with a combined total of sisgven (67) lowncome
parents in wards 13, 7, and 8 (two locations). These usggoups were designed to produce a representative sample weatould

dzaS G2 RN} g 3ISYSNIf O2yOf dzi A 2 yThe fdllcwdgizrépresefis adsunimtary dfBur dofclushoBslamdiK &
recommendations.

Conclusions Recommendations

1. Relationship building skills matter. 1. Developrelationshipbuildingskills first.
2. Involvement in the home often mirrors involvement 2. 1 ST LI LI NByGa | OKAS@S | dzA
outside of the home. carry outside of the home.
3. Do notassume that the level of effort represents the 3. Provide parentsvith a visual diagram representing the
level of desire. aYSydz 2F Ay @2t @SYSyad 2 LI
4. Literacy matters. 4. Use less text and more images to convey information
5. Parentswant to advise and guide their children. 5. Provide parents with resources to help them serve as
advisorsand guides.
6. Engage the entire system. 6. | ST LI GSFOKSNAR | yR LINRYOA
parents.
7. Enlist other informed parents as champions. 7. Build a network of the informed to serve as a resourc
for the less informed.
8. Kids count. 8. Create resources tbelp kids build leadership skills.
9. ¢KS GRAIAGIE RADGARSE Aa 9. Add additional communications channels to the

marketing mix.

CONCLUSION #Relationshipbuilding skills matter

Parents, particularly those iaconomically distressedommunities,face enormous pressures. Our research shows definitively that
parents need and want assistance as they struggle to manage pressures on the job and in the home. When parents are unable
effectively deal with these mounting pressures, relationships suffemperscan get short. Attitudescanturn negative and self
defeating Often, mental and physical abuse can resuliling and maintaining positive, healthy, and productive relationships in
the home and beyonthecomes a difficult challenge when the ecomic means for survival are significantly diminished.

We noticedthis conclusion very early in the study as parents in two of the more economically distressed communities in Ward 8 o
the District repeatedly described negative rins with other parents,dachers, and even principals. What stood out, however, was
the lack of selawareness on the part of the parents describing the-m& Our research team noticed numerous times when
parents described relationships with teachers and principals that apfediave escalated to a level of contention that seemed
unnecessary and preventable. As we moved on to less economically distressed communities, the parents we spoke to atxb expres
levels of frustration withthe process of becoming involved in their éhila S RdzOF GA2y ® 2 KI G RAFFSNBRS
g NSySaa yR | aSyasS GKFd GKS&@ aKINBR Ay (KS NBalLRyairoAfa

A parent, even one with limited literacy skills and a modest incomegceaninly form and maintain relationships that are positive,
healthy, and productive. This step is a prerequisite before school reform and systems change can occur, and it is avegep that
believe should not be ignored the desire to increase the pipek of parent advocates for school reform.

g_; SYMPHONIC  prepared for: Fight for ChildrdiParental Leadership Programvarket Analysis
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RECOMMENDATIORocus on developing effective relationship building skills first.

The PLI may want to consider expanding the modules that help parents assess their ability to form and to maintainhzasttiye,

and productive relationships with other8Ve recommend creating a basic or an introductory track for those parents who seem to
have a history of negative, unhealthy, and unproductive relationships. As we found immediately during our focus gsmiys sit

was quite easy to ascertain that kind of information from comments volunteered by the parents themdjvakowing parents to

tell their stories, the trainer can gain a glimpse into the level of-aetireness presenferhaps, FFC will warib include a pre
program step where prospective PLI applicants can share their testimonies and stories about relationshitbs school officials

with a FFC staff member who is looking to assess-aelarenessbefore choosing the PLI cohartSelfawareness isucha critical
component to leadership that we recommend FFC emphasinghe development of its parental leadership curriculum.

These prescreens may enable PLI to create cohorts that group parents not by location or school,ibbi¢ By LJ NSy daQ I o
positive, healthy, and productive relationships. Helping parents develop the competencies required to build and to manage
NBflFliAz2yakKialLla gAff AYyONBIFaS GKS f A1 St AK22RsldieKiSthe Palprogramd S | 0

Based on the research we conducted, we suggest the following competendieslided and/orexpanded in existing modules:

Listeningskills

Nonverbal communicatiorskills
Dealing with pysical space
Mirroring tactics

Managingand interpreting bne
Recognizing grceptions and bias
Establishing rapport

Building trust

Selfawareness and set&flection

FEFFEFREREFF

CONCLUSION #2the parent is not actively involved with the chilthside thehome,
he or she will most likely not be activelywolved with the child outside of the home.

l'a 2dzNJ NBaSIFNOK GSHY &aLl21S ¢6AGK LI NBydazr ¢S 2F0Sy o6S3aly o
Every parent that answered the question had a definition asdne might imagine thosdefinitions varied widely. What struck us

was the fact that the answers became more complex, more nuanced, and more detailed as we moved into more economical
prosperous communitias relatively speaking. Parents in wards 1 and 3 spoke at length aboutitierest in identifying ways they

could engage their child at home to support the learning process taking place in school. In fact, even parents in the mor
economically prosperous commities who had children in psehool expressed a clear link betweteaching the child at home so

he or she is ready to learn at school. We did not see the same degree of awareness with the parents we spoke to from the mo
economically distressed communities in wards 7 and 8. In fact, they expressed a higher degustratfdn with the relationship

with their child at home than their counterparts in other parts of the city.

RECOMMENDATION:Sf LJ LJ NByida | OKAS@S aljdzA Ol s6Ayaé¢d +id K2YS GKIFG OF

We recommend that parental training progranigcus on equipping parents with the tools and resources to develop strong,
healthy, and positive relationshipsvith their childreninsidethe home because the strength of those relationships will increase the
likelihood that the parent will show an interesty’ i KS QuiSIHE2RQ &l KISA KR YSd® ¢KS AyGSyarde 2
child inside the home can spill over to the world outside the home.

As it pertains to the PLI, we recommend that FFC develop a process, or a tool, teatid theT | Odzf G & G2 | aasSaa
(or intensity) of engagement with their child(ren) in the home, as well as the tactics and strategies they are using inothe.h
Many of the same tactics and strategies used by parents in the home to incorporate ti#@sel Fdzf t @ Ayid2 GKSA
some of the same tactics and strategies they can use outside of the home, in the school context.
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We suggest that FFC adapt its current training model so that it is geared toward helping parents: 1) definemdaatsitto be
Sy3dl 3SR YR Ay@2t SR Ay GKSANI OKAtRQ& fAFST HO ARSQytdapmye Gt
those same tactics and strategies in the school context.

Based on our research, we suggest the PLI progeamphasize the following tactics and strategies for increasing parental
engagement and involvement:

V How to ask thoughtful and probing questions that convey interest and lead to deeper, more meaningful conversation.
(Develop a list of questions parents casewvith their child at home and with teachers and principals in the school setting.)

V {SS1T I 06SGGSNI dzyRSNAGFYRAY3 2F GKS NRdziAySa Ay I+ OKAfR
be encountering throughout the day. (Help ay 1a YI LJ 2dzi GKS Ff2¢ 2F (GKSAN OK

F LILWNBOALFGS FTYR S@lftdzq 1S GKS OKAfRQa fSINYyAy3d Sy@iANRYyYS

A number of parents spoke quite powerfully about their hope that teachers will keep them informed about what their child is
learning so they can reinforce that learning at home.

CONCLUSION #30 notassume that the level of effort represents the level of desire.

This conclusion is something that teachers and other school administrators need to embrace. Lack of engagement and lack
involvement does not necessarily mean that an individual is not interested in becoming engaged and involved. While there ar
plenty o examples to the contrary, it would be a mistake to lump all of the seemingly unengaged and uninvolved in the same
category.

Ly FFO0s GKS aiddzRé &daA3sSada G(KS SEIFOG 2LI1RaAGSo Lsediddionsa |
Even the parents with the least amount of education in the most economically distressed communities expressed strorig beliefs
the importance of education. What they shared with us was a sense of feeling overwhelmed, confused, arappndeiaed when
GKSe8 GNRSR (2 0S02YS Ay @y diiSi®R untieystanid h@visthbolrKolcé ivfkeéd in§hie Bidrict( They id
not know where to find data and information on schools to make an informed decision about the best school fohildeirhey did

not have the skills to distinguish between a diagnosable learning disability and a child that is performing below grade level

This study suggests it is a mistake to assume that you can accurately assess the desire of a parent todtieetynievalved in the
educational experience of his or her child based entirely on the amount of effort you see. The lack of effort, in sonmeayasesy
well be a sign of confusion and/or frustratiomot apathy.

RECOMMENDATIORrovide parents withvisual diagrams that lay out a menu of options for how they can become engaged and
Ay@2t SR 6AGK GKSANI OKAft RQa SRdzOFGA2Z2y ®

FFC may want to consider developing a visual diagram that helps parents see the entire spectrum of activities that one mig
characteh T S & a3SGGAy3a Ay@d2f 0SRé 2N 0SAy3d aSy3dlr3aSRE Ay GKSANI
might differ in their perceptions of what it means to be involved. For some parents in the study, being involved simplyoiggant
things with the child at home. Those who did expand the definition to include activities at school spokeraf with teachers and
principals.

Similar to a menu in a restaurant, parents will benefit from being able to see that they need not be awdnérskooking for ways
to get involved. However, without an awareness of the full spectrum of options available for a pahentvants to become
AYy@2t SR AG A& jdzZAdS yIFddz2N¥ € G2 | &aadzyS GKFG R22NAR | NB Of 2

We recomnend the menu use simple imagery and include time estimates to give parents a benchmark they can use when decidir
which options on the menu are most appropriate for their particular situation.
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CONCLUSIO®: Literacymatters.

This conclusion should not come as a surprise and we will not spend much time elaborating on it. Literacy matters. The more
sophisticated the material, the less likely it is that parents with limited literacy skills will be able to comprehernisita$n
frequent undercurrent in many of the discussions we had with parents who appeared to lack advanced levels of education.

RECOMMENDATIONSse less text and more images to convey information.

When dstributing materials to parents;onsider items that comtin less text and more images. We would encourage FFC to work
with a graphic illustrator to better adapt some of the material in the training handouts so they are more accessible twithose
limited literacy skills.

We have included an example of a resmricreated around 1996 in South Africa to educate its residents about the formation of the

O2dzyiNEQa ySg O2yaltArddzirAzyd® ¢KS R20dzySyid dzaSa L Sydeée acfF Ol
work with a graphic illustrator to ditter adapt some of the material in the training handouts so they are more accessible to those
with limited literacy skills.

8. Separation of Power

To make sure that government works properly and to allow each branch of
government to check the others to make sure they are not abusing their power,
government is usually divided up into three branches. These are called the
Legislature, the Executive, and the Judiciary. Each of these branches has
a different job to do and each only has the power to do certain things.

To preventany one
branch of government
having a Monopoly
on powes, there isa
Separation |n bie
functions of the
legislature, the
executive and the
Judiciary.

The legislature makes
the laws, the

| executive makes

| A o c.“; AN 4
; ; ] Wi
| Polifd and SN E Political Parties
| implements the laws, Trade Union/ *
and the Judicizry Pressure Group
| Inkerprets bhe laws. g s S
| lna constitutional w2
| demcceracy, bhe z
Constitutional Court 2
also Was the power
to review laws and -
admwistvative aclions Judiciary including \ PREEES o LS o),
and shike them down Constitutional > =
lF U“j ore If!z::::ru(m v )
unconstitutional. i

Appolnted by Perlioment
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CONCLUSIOnNS: Parentswant to serve as advisors and guides for their children

One thing that we found universal agreemestt among parents of all backgroundsthat theyg I yi G2 ¥FSSt tA1S
FNRYyGE 2F GKSANI OKAfR® 'a 6S LINPOSR FTdz2NIKSNE ¢S OFYS G2 O
maps that help them anticipate and prepare fibre various turns and dips along the path toward academic achievement. Many
parents expressed unease with the seeming contradiction of wanting totheip child attain levels of achievement that outpace
what they, themselves, had achieved.

Thereisadgl &G RSItf 2F SadadSSY IyR ardAafFrOitAzy GASR (2 [INomdteNSy G
where we went in the District, parents all commented on the anxiety they feel when they are unable to help their childenaviga
particular challenge or issue in the school setting. Whether it was helping a child complete a homework assignment or @eal with
bully, parents want to feel equipped to advise and to guide their child through the transition from childhood to adulthood.

RECO®MENDATIONEmMpowerthe parentandyou will empower the child.

Parents are looking for road maps, blueprints, and guides to help them better anticipate what their children will expatieack
step along the educational journey.

CONCLUSIOR6: Engage tle entire system and you will create an environment more conducive to parental engagement.

Parents expressed a great deal of frustration with principals, teachers, and other school officials who seemed to shttertiEs

to get involved and engaged iKtSA NJ OKAf RQa SRdzOF A2y {2YS LI NByida AyidSNLN
did not want them to become involved. Other parents attributed this to a lack of awareness among teachers and principals to h
they actually come across tothers. We conclude that the miscommunication stems from divergent expectations about what
involvement means. Teachers are looking for one thing and parents are looking for an&hgaging parents without
simultaneously engaging the entire system ghartsightedsolution.

RECOMMENDATION:Sf LJ S+ OKSNA FyR LINARYOALI fa ol t]1 aAy GKS akKz2Saé

Parentss YR Sl OKSNA ySSR 2LIRNIdzyAliASa 6KSNB (KSe OFy 02YS (2
other. If FFC can create these opportunities, it will enhance the level of confidence on both parties that effectivetqrarieat
partnerships can be developed.

CONCLUSION:t | NByGa NBaLSOl 2GKSNJ aAyF2N¥SRE LI N

Informed parents look for other informed parents to serve as sources of informa®arentstold us they routinely look to other
parents who appear to be engaged anddig f @SR A Y liveki@ AindlghtGidAidfdRitation. When we asked how they
RSGUSNY¥AYSR 6KSGKSNI a2YS2yS 4+a aSy3alF3aISRé FyR aAYyF2N¥YSRE (K

RECOMMENDATIOREC might want to rebuild its existing parent network.

Parents who have graduated from the program might be ideal candidates to serve as mentors for the new cohort of parents in th
PLI.

CONCLUSIO®8: Kids count.

Parents are making the decision, but their kids have a lot of influence in the decision making pBocessf the younger children
have a surprising amount of influence and say over their own educational experience. We found this to be particulddptpreva
situations where the parent or parents had limited literacy skilkhether that was because English was not their native language or
because they lacked sufficient education themselves. In these situations, parents told us routinely their gildgieshan active
NEEfS Ay RSOA&AA2YA | 02dzi aOK22fx K2YSg2N] =X yR Y2NB® !'a |
demands and expectations with their own.
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RECOMMENDATIOA:S NBO2YYSYR GKIF G CC/ SljdzA MSEIENB PG K Sd LI K KISIYY Bgelaa ¢
persuasive conversations with their children about school and school options.

Enabling parents to communicate effectively with both teachers and school administrators is simply the tip of the icateettg. Pa
al need assistance explaining their thought process and their decisions to children who are already taking an interesivim thei
educational experience. The parents we spoke to told us their kids often tend sbdrésightedin their view of educationred tend

to make decisions that are based more on wanting to be with friends than on the quality of the school or the teacher.

CONCLUSIOMN: ¢ KS GRAIAGIE RAGARSE A& Ofz2aiy3dio

Although many of our assumptions about access to the Internet and to technolégy &ry T2 NY¥SR o6& adl GAad
we found that most parents even those in the lowest income neighborhoodé SNBS FAYRAYy 3 gl &a G2
learning experience with technology.

Qi >*
o )

RECOMMENDATIORonsider creating a PLI online camnity where parents can exchange information, news, and strategies
with other parents.

This online platform might be able to assist parents as they confront unforeseen events or situations. Unlike othersiestiog
parents, we recommend this sitese less text and employ more images and videos to make the experience more comfortable and
effective for adults with lowliteracy skills.
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1. Backgroundand Methodology

Research suggests that there are numerous benefits that occur when a garent
isadl A @St e Ay@g2t SR Ay | OKAftRQ& SRdzOl |
academic achievement, getting parents involved in the educational experience of
their children makes sense. Unfortunately, parents face numerous barriers to
involvement, includinglack of time, money, and energy. Finding effective
strategies to increase parental involvement is a major priority for school officials
around the country. It is particularly important for administrators in urban school
districts that have larger numberf low-income communities to serve.

This report represents an assessment of the state of parent training opportunities

in the District of Columbia. It is by no means an exhaustive assessment and should not be taken as the definitive went on par
involvenent efforts in the District. However, the findings and conclusions offered in this report do raise significant issues that
educators and administrators across the country might want to consider.

The Assignment

In January of 2009, Fight for Children (FFC) commissioned Symphonic Strategies (S2) to conduct both primary and seé@thdary me
research to document the demand for parent training services among potential participants in the District of Columbia Paren
Leadership Institute (PLI)n addition to the assessment for PEymphonic Strategies was also hired to assist FFC in the design and
implementation of a more targeted training and marketing strategy for its guide to DC SdigdBsshool Chooser

Our resesch strategywasdesigned to collect information thatould help FFC answer the following questions:

e What do we know about parents in the target population and how can we break that portrait down into discrete segments
or profiles?

e How areothers in thismarket space targeting these parents and what are they offering to them?

e How do the services provided by others compare to the services currently being provided by FFC?

e What do the parents that FFC serve want and how do they want it delivered?

e How do theseneeds and preferences vary by segment?

e 2Kl R2Sa& G(G(KS ARSIt aLINByd GNFAYAYy3I SELSNASYyOS¢: 221

e How can FFC increase demand for, participation in, and engagement with the PLI?

e How can FFC increase demand for, asdge of My School Chooser

e How can FFC design and implement a more targeted training and marketing strategy to increase the effectiveness ar
usage oMy School Chooser?

e How can FFC monitor and assess the ongoing impact of its marketing and outreatg? effor

g_; SYMPHONIC  prenared for: Fight for ChildrdiParental Leadership Programvkarket Analysis
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Work Plan

Our work plan unfolded in phases over the duration ofa&nth periodand each phase was designed to address a question posed
by FFCWe describe each phase and the tasks associated with each phase on the pages that follow.

Phase1? Customer Segmentation & Literature Review

In the first phase of the study we condectan extensivaeview of the literature and relevant statistical databases to analyze the
key characteristics of parents in lemcome communities throughout the Disttiof Columbia, specifically in Wards 1, 7, and 8. The
literature review helgd usbetter understand the service populatipas well ashe demandin the market.

We emplogd a thoroughdocument reviewof reports published by the Brookings Institute, Urkastitute, and the Joint Center for
Political and Economic Studies to better understand the impact of poverty, adult literacy, employment, incidence of violence
household size, age of children, dropout rates, housing stability, ELL percentage and estiidrorhood demographical data on
parent classifications or segmentation. We also conddébur telephone interviews with expertsn the field on an aseeded basis

to verify the information and conclusions generated.

Phase 2? Environmental Scan

In the second phase, we condwat an environmental scan to identify how others are targeting parents and to track the services
being offered to parents. In the process, we coléettvaluable information about alternative service delivery models in use across
the region and country. The environmental scanscombinal with basic webbased researcland with select phone calls to seek
clarification when necessary.

Phase 3» Benchmark and Gap Analysis

In the third phase, we analydehe findings from Phase 1 against those from Phase 2 to develop a matrix comparing the services
offered by FFC (grouped by segment) against those currently offered by alternative service providers and alternative parel
engagement models. Where possiblge comparel outcomes as well. Understanding the basis of the gap in service provision
informed our understanding of howa refine the FFC programming.

Phase 4? Qualitative Research

In this phase, we desigd and usel a mixedmethod evaluation approach thiaincludedfocus groups and a survedministered
verbally Our process includka set of openeeended (i.e., focus groups) and closeded (i.e., srvey) questions thaallowed us to
SOl fdzZ §S OF NR2dza | Zekpbrieicea 2F (KS NBalLRyRSyidQa

To assess payeli dzy RSNER G YRAYy3I 2F GKS SRdzOFGA2ylf aeadSy | yR LINE
education, willingness to engage in and benefit from training, Symphonic Strategies cath@ivetfocus grou with the major

parent segment gpupsin Wards 1, 3, 7, and 8 (two location3he dialogue coved topics that includd how useful the guide was

G2 YSSOAy3a dzaSN) ySSRaz Ay o6KFG aLISOAFAO gl ea Al Ay Rduddy OS]
solicit sugestions about how to deliver future editions of thoosefe.g., in hard copy, digital, or wédased formats). Each focus
groupwasfacilitated by a member of the research team skilled in conducting focus groups and familiar with the protocol.
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2. Findings

Q1.What do we know about parents in econo mically distressed communities?

We know from this research initiative that there is a great deal of diversity even amorigdowe parents in urban environments.
When we asked thearticipantsin this research initiative to help us classify or group parents mtye meaningful clusters or
OFGS3a2NASaz Ylye 2F (GKSY LRAYGSR (2 aAyidSNEB adnterested in bekofind INA Y
more actively involved ift SA NJ OKAf RQa fAFS gAtft ylFrddzNFtte& OFNNE 208SN Ay

While weat firsth G G NA 0 dzi SR aAy(iSNBadéeg G2 | aSiG hddadodhér dagdritidanNEhegkfifedd | O
GAYGSNBaidé | a |1 adesédedub thrilthilt sb heSoy shéi hag tfirive and succeed in life. They cautioned us to

avoid the mistake of assuming th#tose parentswho do not appear to be making the outward efforts to get invovedNB & y 2

AYGSNBaldSRpE

The key for many parents in ogtudy is to build training programs that help interested parents translate that interest in to specific
actions and behaviors that are attainable and sustainable. For many parents, they are interested in getting involved, &iotglye

R2y Qi |y 2get inkodved. Sthdol officials and administrators that are unable or unwilling to help these parents find
appropriate ways to get involved seem to be missing an opportunity.

1¢8 #A1T xA CcOi Ob OEAOA O OAAAE®6 DPAOAT 60O ETO1 i1
These conlusions advanced our understanding of tbenotional roots of involvement We entered the study with a single

O2yOSLIiA2Yy 2F o6KFG AG YSIFyid (21t sbrBeond ivithdodlitemdy Skils, liviag in a IcmEomalR
community, and eployed in a lowskill, lowg 38 226 ® &l I NR (2 NBI OK¢ -gconamidindicddB.Ee 7F 2

.FASR 2y GKS YIFN]SG NBaSFENOK ¢S 02y Rdz0GSRI aKdygeRderii®usdidd OK
income, race, etcHowever, we believe the most useful differentiatat a strategic levelis attitude. There is little doubgfter

talking with parents in the Distridhat attitude matters and the information we captured during the focus group phase simply
reinforced he importance of attitude in shaping the level of interest and involvement of a caring adult in the life of a child.

Why Attitude Matters

Throughout the study, we consistently stumbled upon the importance of the psychological determinants of social rodhavio
more simply, we were remindedno matter where the study took asof the importance of psychology to the behavior of parents.
When it comes to positive behaviors associated with effective parental leadership, attitude trumps race, income, gendanwand
of the most traditional soci@conomic indicators of social statusttitude matters because it influences the ability of parents to
appreciate, absorb, and replicate the behaviors taught in many of the leading parental leadership programs we i$tpdredtal
leadership programs can positively alter attitude, perhaps the level of appreciation, absorption, and replication widlreowsty
rise.

Our conclusions about the importance of psychology, in general, and attitude in particular came ftbought provoking
conversation with a group of parents with children attending charter sch¢®ke: Focus group transcript of session held at FFC.)

O3AAEADOS
Based on the clues provided by the parents in our focus groufs, vA NR dzLJ & KI NR (2 NXBI OKmadd NBy
segments

1. ACTIVE SEEKERSo0se who are actively seeking information to help them (or others) make informed decisions about their
OKAf RQA SRdAzOFIGA2y 2y | O02yaradSyd FyR NB3IdzZ NI olFaraod

2. PASSIVBEEKERS$hose who are passive seekers will not necessarily take the initiative to find information on their own.

However, when presented with information that they deem useful, passive seekers will use that information to make what
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they believe to be amformed decision. If they are not the primary decision maker, they will pass that information along to
the primary decision maker.

3. NONSEEKERB:K2 A4S ¢K2 | NB y20 Ay@2t 3SR Ay (G(KS RSOA&AAZ2Y YI Ay
seekirg information, whether presented to them or not. Unlike passive seekersseekers show little interest or desire to
GFr1S Iy I OGAGS NRtS Ay GKSANI OKAf RQa SRdzOF A2y ®

Many parental leadership programs (including FFC) appear to be effectively reachimgsaetkers. There appears to be room to
improve when it comes to reaching the passive and-aeeker segmentdNe did not find any parental leadership programs that
claim to target nonseekers.

Sub-Segments (or Meso Segments)

We also found thatfrom a maketing perspectivét was more effective for us tdivided K NR {2 NXBStb €féléer, mokeNS y
meaningful segments. Not all parents are alike and not allifmeme parents fit the traditional stereotypes. We suggest that it is
more effective toviewst K NR 2 NBI OK ég tddnehaBejglit pecifidmesagmenty. 3 A Y

A meso segment is a secondary attribute or characteristic we use to help distinguish between two groups that might share the
same primary characteristicEthnicity is an examplef a primary characteristic than can further be delineated (e.g. Tutsi, Hutu). In
this case, each of the eight meso segments presented below is either passive seekerseekens.

For marketing and communications purposes, there are eight (8reso ggmentsthat our market research suggests we must
understand and pursue.

New Americans

Norrnative English Speakers

Adults with Limited Literacy
LowIncome Parents and Caregivers

Grandparents
Single Parents
Relocating Families
Children ad Youth

PODdE
© No O

Meso Segment 1: New Americans

The first messegment of significance to the parental leadership market in the District of Columbi@iS ¢ ! YSNR Ol y & d
GbSs NRYOS yaé NBI OKS Rith thé airing-aa seve-hoyr PBS1miniseries thdbcusel don the search for the
American Dream through the eyes of today's immigrants and refugées.

Definition: We define New Americans as individuals who have recently (within the last 10 years) immiggahygto the United

States and have settled in the District of Columbia. New Americans mmawnot fully understand the American educational
system, may not understand the educational categories that exist in the United States (e.g., public, charter, and privatey,kze

NBf dzOGFyid (2 AyO2NLIRNIGS a! YSNRAOIYE y2N¥Ya 2F | Ro20F0ed bS
unless they emigrated from an Englispeaking country.

Profile: May not fully understand the educational system and options in DC; this segment tends to split into geographic regions (e.g
Latin America, Eastern Europe, Western Europe, Southeast Asia; arShalSatan Africa); large pockets in DC from Mexico, El
Salvalor, Nigeria, and Ethiopia; those who work for international institutions like the World Bank may come from more economically
advanced countries (e.g., Germany, China, India, Brazil, etc.).

Strategic Marketing and Communications Consideratiokghen evaluéing your product, individuals from this segment may place
a large amount of importance to the answer to the following questions:

() Does this help me understand a process or system that may be foreign to me?
w 52Sa GKA&a KSft LI YS dzy RS WEafisngtBomédo? G A& aO02YY2yé | YR
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Meso Segment 2: Non-Native English Speakers

Definiton: 2 S RSTAYBSIxFRyYyoy It AaK &ALISIF]ISNBRE a GKz2asS gK2 |NB yz2i
beyond conversational spoken English. This category mighgxomple, include someone like a grandmother who has been in the
United States for 15 or more years, but who may not be able to communicate efficiently in English. Unlike New American:
individuals in this segment might be aware of the educational optionshe United States and comfortable with emulating
traditional American forms of advocacy.

Profile: Lack of comfort with English may come across as being shy, introverted, or even aloof; may rely on word of mouth (e.g
friends and family) for most source$ information;

Strategic Marketing and Communications Consideratiokghen evaluating/our product, individuals from this segment may place
a large amount of importance to the answer to the following questions:

() Can | get this in my native language?

Meso Segment 3: Adults with Limited Literacy

Definition: We define adults with limited literacy skills as those who are unable to read any language (even their native language) ¢
or above a ninth grade level without assistance. Many of the individuals imiited literacy skills will also share attributes from
other segments as well (e.g., lamcome, New American, etc.).

Profile: May be reluctant to admito inability to read and write.

Strategic Marketing and Communications Consideratiokghen evaluatingur product, individuals from this segment may place a
large amount of importancen the answesto the following questions:

w Will | be able to understand what this is trying to tell me?
() Will | be able to comprehend the words in this?

Meso Segment 4: LowIncome Parents and Caregivers

Definition: We define individuals in this segment to be families that earn less than $22,050 (family of four) per year. The numbe
drops to $14,570 for a family of two.

Profile: More price conscious than others; may lack highosd diploma; often working in service industry or other lawage, low
skill jobs;

Strategic Marketing and Communications Consideratiodghen evaluating/our product, individuals from this segment may place
a large amount of importance to the amer to the following questions:

How much does this cost?

Who publishes this and why?

Does this tell me what schools in other neighborhoods are like?
Does this tell me how to compare my home school to others?
Does this include charter and private schools?

Does it tdl me how much tuition is at certain private schools?

geeeee

Meso Segment 5 Grandparents

Definition: We define grandparents to mean those adults who are the primary caregivers (as well as those who are actively involve
in the life) of their grandchild or grandchildren.

Profile: In some cases, grandparents are better educated and more aware of the iamperof making sound decisions about the
OKAf RQa SRdAOFdA2y GKIY GKS LI NByid 2N LI NByGad DNIF yRLAeNdSY (&
the rules and process surrounding school choice in the District.
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Strategic Markethg and Communications Considerationg/hen evaluating/our product, individuals from this segment may place
a large amount of importance to the answer to the following questions:

() How dqes the system or process vyork tocjay? o o 3

() 2 KlIFidoQa RATTSNIY whed BylkidsSverg in scBoBI? & | Y R
Meso Segment 6 Single Parents
Definition: We define a single parent as an adult raising a child or children without the presence of another adult or spouse.
Profile: The single parents we spoke to were struggling to balaheedemands of earning a livable wage with raising their child or

children. They seemed to focus more on the challenges and obstacles they face, as opposed to the opportunities to ciontrol the
own outcomes.

Strategic Marketing and Communications Considacats: When evaluating/our product, individuals from this segment may place
a large amount of importance to the answer the following questions:

w Does this tell me how the system or process really works?
W Is the information inside credible and accurate?

Meso Segment 7: Relocating Families

Definition: We define relocating families as families who are about to move, or who have recently moved, to the DC area from ou
of state or even out of country. We realize this category might be quite broad and mang othar segments may also fit inside of
it.

Profile: This segment can encompass the full spectrum, from single parents living at or below the poverty line to timeatuel
family with sixfigure salaries. What unites both sislegments is a desire to uadstand how the DC school choice process works and
when various decisions need to be made.

Strategic Marketing and Communications ConsideratioMghen evaluating/our product, individuals from this segment may place
a large amount of importance to the amser to the following questions:

w Does this organize data by community or neighborhood?
() Does this have data on all types of schools?
Meso Segment 8 Children and Youth
Definition: We define children and youth to be those below the age of 18.
Profile: For the most part, our research suggests that there are a sizeable number of children and youth who are actively involved |

their own education. These individuals come from all kinds of families and are quite focused on finding a school thawwhiéad
to excel.

Strategic Marketing and Communications Consideratiolghen evaluating/our product, individuals from this segment may place
a large amount of importance to the amer to the following questions:

() Does this help me figure out what informatiomatters most?
w 52Sa GKAa GStt YS a2YSGKAYy3I L R2yQi FtNBIFRe (y26K
() Can | get this online?

Q3. How are others targeting parents in economically distressed communities?

There are few programs in the District of Columbia that specifically target parents ioracally distressed communities. We
found two of interest: thea dzf G A Odzft G dzNJ € / 2YYdzy A& pfo§adehdtBe 8§t &t A WB vy {| {8k S &
Appendix D). Both programs compare poorly to some of the more advanced models we foune afitsid District. (See: Question

5 for more detail)
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Q4.What are they offering?

Most of the existing programs we examined that have a parent training or parent engagement component appear to be using thel
own inhouse curriculum. Based on what we cogleéan from their websites and other marketing materials, many of the existing
programs in the DC area are less structured and work primarily by word of mouth. For more information on other serviezsprovid
see AppendiD.

Q5. How do the services provided by others compare to the services provided by FFC and the
Parent Leadership Institute ?

The parents we spoke to all spoke very highly of the FFC PLI program. There was universal agreement among the parents that
program addressed many of their needs dndbtrations as parents trying to deal with DC Public Schetaaever, when we did our
own comparative analysis of the FFC PLI against some of the leading providers in the country, several clear gaps stand out.

As you will see in Appendix D, we identifi26 attributes or features grouped in six categories that stand oueading edge
components offered by others in the parental leadership market.

GROUP JAddress Diverse Language Needs

e Bilingual materials andesvices

e Simultaneousranslation

e Concurrentranslation

e Bilingual website

e Separate sessions by language spoken

GROUP 2JserFriendly Language and Format

e Use colorful graphics and charts

e Communicate complex info indage

o Write at 68th grade level

e Use diverse array of parent reviewers

e Use techsavvy students to train parents
e Use DVDs

GROUP 3Jse Technology to Communicate

e Web site

e Videoconferencing
e Newsletters

e Emails
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GROUP farent Resource Centers

e At school
e AtCBO
e At other centralized locations

GROUP Konnect with Hard tdReach Parents

e Home vsits
e Partner with CBOs

GROUP @reparing Parents to Take Action

e Preparing parents to takection

e Convene diversetakeholders

¢ Right question projectraining

e Family fiendlinesssurvey

e Broad Training Curriculum for Parent Liaisons
e Mutual support cohorts

The presence of even one of these 26 features made a program stand out among others. We profile three of the most promisir
programs in Appendix D: The California Association-afrBual Educators, the Indiana Center for Family, School, and Community
Patnerships, and the Academic Development Institf&ee Appendix D for more detalil.)

Q6. What do the parents that FFC serve want and how do they want it delivered?

The parents we talked to want tools to help them translate their desire and interest bt OKA f RQa SRdzOF (A 2y
actions that will prepare their child to succeed. More specifically, they want to know what the teacher is telaefurait is taught.
They want recommendations on supplemental material they can purchase to augn€f A NJ OKA f RQa f SI Ny Ay 3

They want to see consistent communication and feedback coming from the school to the pdiemtparents that FF@Gtends to
target did express clear preferences when it came to participating in a parental leadersigpam. While the needs and
preferences did not vary much by segment, they did run the spectrum.

Q7. How do these needs and preferences vary by segment?

Interestingly enough, these needs and preferences did not vary by segment. Those parents who segussess a greater
awareness of what it means to be involved and engaged knew what they wanted. They were much more readily able to move fro
conversations that focused on the challenges of being engaged to a conversation about the many options thatailetée a0

them. To the contrary, those parents who did not seem to possess an awareness of what it meant to be involved and engaged we
more focused on the obstacles and challenges and were less readily able to discuss the pros and cons of vamnguanodptio
solutions. When we presented them with some of the options used by other parents, they responded in a very positive and
enthusiastic manner. They simply were unaware of the options and strategies available to them.
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Q8. 7EAO AT AO OEAOCBAEBRAET OPAORAROEAT AAd6 1T TE 1 EEA AT/
parents?

While there was some disagreement over the most convenient time to hold parent training sessions, the participants alltseemed
agree on the following:

V Create opportunities to networlwith other parents beyond their boundariesCreating sessions where parents from other
schools, communities, and with different levels of experience come together would make thé¢oppeer sharing more
robust.

V Rotate parent training sessions in differémreas to facilitatecrosscity dialogue.Parents are not opposed to traveling, as
long as the site is accessible by public transportation.

V  Offer food and refreshments at parent training sessions.

V Distribute additional tools and resources parents céeike home with them.Parents mentioned books, magazine articles,
computer software, and copies of school curriculum guides.

Q9.How can FFC increase demand for, participation in, and engagement with the PLI?

FFC can begin by forming relationships with camity leaders, such as pastors, barbers, beauticians, and athletic coaches. These
relationships should expose more parents to FFC and the PLI. Furthermore, by engaging the more influential members of tl
community, FFC cadncrease the prominence attached the PLI.

Q10. How can FFC increase demand for, and usage of, My School Chooser?

A majorityof the parents we spoke with during this study said they had never seen or heard iytlehool Chooseguide. In fact,

the lack of awareness with the resouroaly increased the farther East of the river we wéMhen we showed parents the resource

and explained how it can be used, they were all very appreciative. The tool appears to be strong in its ability to preséniyit

a comprehensive index of thelsools throughout the DC area. It is also strong in its ability to organize key facts and data that allow
parents to compare one school to another.

The resource, however, is limited because it is a large, text heavy book that can be intimidating to lsemesolirce cannot be
easily changed once it is printed, limiting its accuracy over titvélll be important for FFC to use word of mouth and other informal
means of raising the profile and demand for the PLI training. Of course, the quality of ttraiféd is important, but the fringe
benefits of attending also matter. (See above.)

Q11. How can FFC design and implement a more targeted training and marketing strategy to
increase the effectiveness and usage of My School Chooser?

FFC might want to cort@r distributing copies of the resource in heavily traveled areas throughout the community, such as:

Beauty salons and barber shops
Metro stations

Supermarkets

Liquor stores

Churches and other places of worship

< <K<K

The key here is to identify the parents Brget neighborhoods and school clusters that are seen as being influential and credible. By
equipping these influentials with a prion-demand ability or an ability to order guides on demand (using a-omrdemand service
fA1S YAyY1 2 Qavervi FedEx)dFKka rbightlintréage the Sirfculation of the guide.
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Q12. How can FFC monitor and assess the ongoing impact of its marketing and outreach efforts?

FFC may want to consider creating a parent pareebroup of parents from target segments andaunities that are assembled
on a regular basis to help FFC monitor the impact of its marketing and outreach efforts. Consumer panels are used welely in t
marketing arena and FFC might enjoy tremendous benefits by creating its own customer panel.

Using avariety of research methods, we believe the most important trend and development in the parental leadership industry
O02yS8Sa R24y (2 GKS OKFffSy3asS 2F Sy3alF3IJAy3ad aKIFENR G2 NBI &kt LI
low-wage/low-skill professions, and live in lelwcome communities with underesourced schools.
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Appendix A:The Industry

The Importance of Parental Involvement

Literature Review

Numerous studies have looked at the impact of parent involvement in education. Parent involvement has been associated wit
positive academic outcomes, as well as positive semiational outcomes for children (Anderson & Minke, 2007). In a study of
parentd Ay @2t @SYSyi Ay LINBaOK22f3> NBASINOKSNE TF2dzyR (iketady LI
development, and that parent involvement predicted academic development even when socioeconomic status (SES) was controll
for, suggeshg involvement is directly beneficial and positive outcomes are in this case are not just associated with higher SE
(Arnold, Zeljo, Doctoroff, & Ortiz, 2008).

Barriers to Parental Involvement

As suggested above, there are barriers that prevent pareimadlvement. Single parents are found to be less involved in their
OKAf RNBYyQa &d0K22f3x Ll2aairofte o0SOlIdzaS (GKS& TFTAYR tSaa 8ayYS
parenting on their own (Arnold, Zeljo, Doctoroff, & Or@p08). Higher SES has also been found to be significantly correlated with
higher participation rates for parents. Some researchers have noted that varying involvement rates might also be in fwattbhelue

way involvement is defined by parents and teachers

l YRSNAR2Y YR aAyl1S o6unnTt0 FAYR GKFIG LI NByGa dzadz tfte RSTAY.
things like keeping children safe, and getting them to school as characteristic of involved parenting. Teachers, oer thanoth
NEFSNI (12 aAy@2t @dSYSyid¢ a NBfIFTGSR (G2 G4KS LI NBYyGaQ LIKtbasA Ol f
of parental involvement is also related to SES, since parents from higher income families are more likely te limmes tiesources,

YR FtSEAOAtAGE (2 &ALISYR GAYS Ay AWKRANT GK AYIAR MESYAQ 3R 231 Q- (18 3KNEG
active in the classroom and may feel that their efforts at home may not be fully appreciated. Langagd®ee another barrier to

LI NByGaQ aoOKz22f Ay@g2f oSYSyidzx aiayOS LI NByida YlIe FTAYR RSHSN
Orozco, 2007). Losmcome parents may also refrain from being involved because of a lack of confidetheg own abilities.

Effective Strategies to Increase Parent Involvement

Research suggests that there are several strategies school staff can take in order to increase parent involvement. VamdVelsor
Orozco (2007) provide a list of steps that school counselors and teachers can take in order to get parents involvedgdstethatg
school staff get to know the families of the children in their schools, by increasing communication with pareititegy them to
become part of the school community, and even making home visits to learn more about the families.

Second, the researchers suggest that school staff should learn about the communities their children live in, including th
organizations andservices available to families, and help them address any basic needs they are struggling with (such a
employment and health care). Van Velsor and Orozco also suggest providing services for families in the schools, sotshateparen
motivated to comen. They also believe schools should provide training for school staff so that they can better communicate with
and understand the families they are serving. Finally, it is suggested that school staff should understand what poditgicost
diverse families can bring to the school climate and let them know that they are valued.

Studies find that parental involvement incof-a OK22f GAYS LINPINI Ya Aa Ffaz2z 2F 3INBLG
Researchers suggest itis importantto letpBy a 1y26 SEIFOlfé K2g (KSe& RSTAYS aAYy Dz
the kinds of activities they would like them to be involved in, help parents address barriers to their participation,@mlpegbome
comfortable with the outof-schooltime environment, work to engage families on a regular basis, and realize that this will take time
(Horowitz & BronteTinkew, 2007).
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No Child Left Behind (NCLB)

No Child Left Behind has played a major role in the expansion of numerous industriéadatrisento support schools, students,

and parents. As schools are forced to comply with the federal mandate to report Adequate Yearly Progrespdreviigl
leadership programs have surfacetbre and moreo help parents become more actively invetl inthe educational process. In our
research, we found that most parental leadership programs focus on one of three areas: 1) parents as informed consumers,
parents are effective communicators, and 3) parents as collaborative leaders in the schoolshélpafgrams we reviewed claim

to address at least one of these three areasome more effectively than others.

Areas of Focus

Area 1: Parents as Informed Consumers

Those programs that train parents to become more informed consumers teach parents hind smfl read accurate data on school
performance. Their curriculum includes modules on how to read NCLB report cards, how to understand test scores, and how
compare one school to another. Although many of the programs we reviewed claim otherwise, fitloss® programs seem better
equipped for parents who are literate and parents who have at least a high school education.

Area 2: Parents as Effective Communicators

The second area most commonly addressed in the industry teaches parents how to commuwitbageincipals, teachers, and
other school administratorsa 2 a4 2F (GKS LINRPINI YA 6S NBGFGASHESR 2FFSNBR Y2Rd
0SFOKSNJ 2NJ G4KS GSy ljdzSaitAaz2ya &2dz Y& g yi inaveevdejedSsRumedthar NA
a parent already possessed basic communication skills, such as listening, understanding body language, managing topéhehoosin
appropriate language, etc.

Area 3: Parents as Collaborative Leaders in the Schools

The third andihal area touched on by parental leadership programs in the industry emphasizes ways a parent can become not on
a partner for school administrators, but an advocate for the school. These programs help parents identify a varietyrdbbu#i i
and formd ways to getinvolved ¥ N2 Y 06 S O2 Y A yiidetolsenvingdn @ gafehBdvisory committee.

We founditusefuli 2 NBFSNJI G2 (KSa &hed dodhyBig the striidite dtie gafentaf I2aOeatshig market.
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Appendix B:Market Structure

The parental leadership market is a loosely structured collection of independently operated parental leadership prograntal par
leadership franchises tied to an officialpproved leadership model, and Parental Information and Resource Centers (PIRCS).

Independently Operated Parental Leadership Program s

We have identifiecseveralindependently operated parental leadership programs across the coufirgy vary in scope and quality.
For the most part, these programs are direct service offerings rumbyprofit organizations that specialize in working either with
children or with parent®r both.

Parental Leadership Franchise s

The market is also comprised of several dominant parental leadership franchises. Much like you would see in a retailestyironm
the owner or steward of the franchise offers the franchisee a license to use a previously development parental leadership mod
that comes with curriculum.

Officially Designated Parental Information and Resource Center s (PIRC)

The U.S. Department of Echtion is the leading source of information on Parental Information and Resource Centers. According to
their website,adt  NBy G LYy F2NXI GA2Y YR wSaz2dz2NOS /SydiSNBR otLw/ ao KS
policies, programs, and aeities that lead to improvements in student academic achievement and that strengthen partnerships

FY2y3 LI NByidaz GSIOKSNBZI LINAYOALIfaz FTRYAYAAGNrG2NRE YR 2

To be eligible for federal fummdg, PIRCs must meet a number of requirements.

The Parental Information and Resource Center (PIRC) program provides resources that grantees
can use in pursuit of the objectives of the No Child Left Behind Act. In particular, this program
provides an oppdunity for grantees to focus on assisting the parents of children who attend
schools identified for improvement, corrective action, or restructuring under Title I, Part A of the
Elementary and Secondary Education Act (ESEA).

The PIRC program supports sohbased and schodinked parental information and resource
centers that (1) help implement effective parental involvement policies, programs, and activities
that will improve children's academic achievement; (2) develop and strengthen partnerships
amongparents (including parents of children from birth through age five), teachers, principals,
administrators, and other school personnel in meeting the educational needs of children; (3)
develop and strengthen the relationship between parents and their afrildrschool; (4) further

the developmental progress of children assisted under the program; (5) coordinate activities
funded under the program with parental involvement initiatives funded under section 1118 and
other provisions of the ESEA; and (6) provddeomprehensive approach to improving student
learning, through coordination and integration of Federal, State, and local services and programs.

Funds for this program may be used to: (1) assist parents in helping their children to meet state
and local saindards; (2) obtain information about the range of programs, services, and resources
available nationally and locally for parents and school personnel who work with parents; (3) help
parents use the technology applied in their children's education; (4), ptaplement, and fund
activities for parents that coordinate the education of their children with other programs that
serve their children and families; (5) provide support for state or local educational personnel if
their participation will contribute tahe grant's activities; and (6) coordinate and integrate early
childhood programs with programs for scheagjed children.

The statute requires that grantees use at least 50 percent of the funds received under a grant to
serve areas with high concentratisrof lowincome families, in order to serve parents who are
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severely educationally or economically disadvantaged; and use a minimum of 30 percent of their
awards to establish, expand, or operate early childhood parent education programs (Parents as
Teaches, Home Instruction for Preschool Youngsters, or another early childhood parent
education program).

As a result of these requirementsiost PIRCs haveomeexperience working with many of the fastest growing parent segments in
the country (seéfrends and Bvelopmentdor a description of these segments).

There are more than 50 PIRCs located across the countyppendix Cyou will find a detailed profile of key players in the industry,
including a number of PIRCs.

Parent Advocacy and Support Networks

The final piece in the parental leadership market is the parent advocacy and support network. These are loosely tied nétworks
parents who meet on their own to discuss issues of their own choosing. Many of these networks tend to cater toctagklle
parents. However, there are networks run by independent nonprofit organizations that specialize in creating nurturing
environments for lowincome parents, nofEnglish speaking parents, and parents who are recent immigrants.
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Appendix C:Key Industry Players

Independently Operated Parental Leadership Programs
Teaching for Change (TEA 4 AT 1 ET 8 301 OEAO 001 EAAO
The Teli@ { G2NASa t Ne2SOG Ay 5d/ & KlFIa GKS YA
, aningful Re/az; school. The program works specifically with limi&dglish proficiency parents. The project
N‘?)Me ngfu atk’"‘% holds workshops in which parents write and then share stories with children in the
o >
classroom, and they encourage parents to learn about other cultures to help break down
linguistic and ethnic barriers. They also work to create a school environment that is
NEALISOGTFdA 2F OKAfRNBYyQa Odz G§dzNBE I yRe Fl Y
translated and parents are encouraged to speak English as well as their native language).
The program also works to increase the input of iomome and immigrant parents in the
educational process, helps them become more confident, and to increaseothéort levd
of parents in the classroont KS ¢St ft Ay Q {i{i2NASE ttmB &SOI
coordinators and one or two parent emordinators.

There are eight steps in the program: Promotion (during which the project is presented within selmaoiaterials are distributed),
Initiation (in which an inquiry is made from the school), Coordination (in which an event, such as a workshop, is plapaedrasd
become involved), Invitation (in which parents are invited to participate and incentivéscrease participation are planned),
CrOAtAGIGAR2Y O66KAOK YlFe& 0SS GF{1Sy 2y o6& GKS AyAlAl tadshiringld
learning (here, parents interact and tell their child stories after the evpatents also become involved in other activities, such as
GED and ESL classes), Documenting the outcomes, and Dissemination (in which relationships are built with school staff
administrators, and presentations are made). In an evaluation of the prajesearchers found that it increased literacy skills and
knowledge for parents and children, parents were better equipped to teach their kids, a positive fpeaeher relationship was
developed, parents were trained to assist and read in the classrpantsparents got to know each other and learned to appreciate
their diversity. The children in the study were able to increase their literacy at home, began to see their parents as,teache
were exposed to different cultures (Ziegler, 1998).

Teachid F¥2NJ / KIFy3S KIFI& FRIFLWGSR ¢SttAyQ {G2NASa (2 0S8 dzaSR o@

e Between Families and Schools: Creating Meaningful Relationships engages participants in rethinking parent involvement
and traditional appoaches to parenschool relationships, and offers more effective alternatives.

o Affirming Cultural Identity Through Sharing Stories demonstrates strategies for using the power of story to connect families
across culturalinguistic,and racial divides ahthen engaging them as storytellers in the classroom.

e Parent Advocacy: Asking the Right Questions teaches a powerfabiselfacy technique to address educatiorsalgial,or
economic issues developed by the Right Question Project, Inc. in Massachusetts

e Strategies Mobilized Parents Use to Improve their Schools arms participants with tools used by parent leaders to improve
school facilities and energize school culture.

hGKSNI ¢StfAYyQ {G:2NASAU LINRPINFYa AyOfdzRS
e Story Quilting
e Setting up your Parent Cente

Planning an Effective Parent Teacher Conference

Conflict Resolution

Storytelling
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e Bookmaking
e Diversity Training

Parental Leadership Franchises

Parent Institute for Quality Education (PIQE)

The Parent Institute for Quality Education (PIQE) is one obéter known parental leadership models in the country. Tiee-
week program is offered in either morning or evening sessions to parents. The program model is similar in its structouee to ot
parental leadership models focused on increasing parental gagent and involvement at school.

The course focuses on six main themes: establishing and maintaining a supportive home environment, communicating with schc
staff, navigating the school system and the resources offered, encouraging college attendemidéngabarriers to academic
4dz00S&a4ax FYR adzZllR2NIAy3a OKAfRNByQa Syz2diA2ylt RS@St2LIVSyi
Sy3ar3asSySyiz adzOK |a KStLAYy3I | RRNBaa LI NByliaQ yddaeness of Re YI
importance of parental involvement and helping families establish clear and common educational goals, as well as suggestil
ALISOAFTAO O0SKI@GAZ2NBR GKIG gAtf €SFR (G2 OKAT RNBY Q¥ settidyltiReSfafA O
homework, etc).

Coaches also help parents navigate the school system so that it may seem less intimidating, and encourage parentshtdhdgsit wi
school teachers often. They take on a variety of different modalities to help far@keson new behaviors, and they seek to foster a
sense of community and support outside of the school. In an evaluation with 24 Syspeiaking participants (Golan and Petersen,
2002), the program was found to increase supportive parenting behavioréragdency of parental communication with teachers.
Participants read to their children, helped with their homework, and praised them more often than before. All of theseepositi
impacts were sustained 5 months after completion of the course.

Accordingtod KS 2NBFYAT FdA2y X dtLv9 KFa 3INI Rdz-weékRarevitanmidBemieri prggrara T p :
since 19871t has been implemented in 1,5001R schools in 155 school districts throughout CalifarREQE has graduated an
additional 25,00(arents from its nineveek parent involvement program through its expansion and replication programs in Dallas,
¢CSEFAT tK2SYAEZ I NAT 2y I T 22NIKAYy3Ad2ys aAyySazitw yR 2y &A

The following link takes yourgictly to the PIQE promotionaldea http://www.pige.org/pige_intro_video.htm

Parents as Partners (National Council of La Raza)

The PAP program was created by the National Council of La(R@k&and it has been implemented in California, Texas, Kansas,
Arizona, and the District of ColumbiBhe model is a Spanidiinguage adaption of the model developed by the Parent Institute for
Quality Education (PIQE). It appears that NCLR has condensed thenpientd is offering it as service to independent organizations
in primarily Spanisispeaking communities.
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PIRCs

Maryland State Parental Information Resource Center (Family Bridge)

W TheMid-Atlantic Equity Consortium operates tidaryland State Pardal Information Resource Center.
Parental The PIRC haiss own model for parental leadershigalled Family BridgesThe US DGflEnded PIRC
Information . . . . . . . . . . .

Resource Center  OPErates a shsession trairthe-trainer program for parentsn conjunction with Baltimore CitfPublic

a5 Essenval Partners Schools The sessionsra 6090 minutes each and cover the following agenda items: 1) Orientation, 2)
Communicating Information and Accessing and Understanding School Program Data, 3) Sustaining the Engagement of Parents

Options and Timelines for Parent School Choice, §68a# > YR c¢c0 t F NBYyGAy3aY {dzZLJ2NILAy3a | 2

The complete guide to the Family Bridges curriculum can be found aatlhmiép://www.mdpirc.org/pdf/family bridge.pdf

Cover pages fronframily Bridgeand Entre Nosotros
publications by the MidAtlantic Equity Consortium

GREAT KIDS
GREAT SCHOOLS

Family Bridge
Working Together to
Support Parent Choice
and Student Transitions

Grade 4-8 Families and schools working together as we
transition to elementary school

A train-the-trainer’ guide to
the process of
Developed by

Baltimore City Public Schools TRANSITION &
and the Mid-Atlantic Equity Consortium, Inc. FAMILY INVOLVEMENT

AssessmentBased on our preliminary assessment of the Family Bridges training program, it sees to do an excellent job of providir
parent trainers with a tool that can be used to engage parents in several core areas, such as understanding and ushegasetiool
data. However, we did not see evidence of curriculum focused specifically on those parents who may not possess the requisi
communication and analytical skills necessartat@e advantage of opportunities to effectively engage teachers and administrators.
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Multicultural Community Service (Parents as Partners Training Program )

In the District of Columbijathe only PIRC available #ie time of this publication was operated by the Multicultural Community
Servicg(MCS) organization. MCS runs the ParentBaners (PAP) training program for parents. According to the organization, the
program:

takes parents on a stepy-step journey through the process of school achievement with the goal

of getting their children into college. The PAP program was developegtdnford University in
conjunction with the nation's largest Hispanic civil rights group,Nia¢ional Council of La Raza
(NCLR) Implemented successfully in Arizona, Californi@nsas,and Texas, the program
originally targeted Hispanic parents only. MCS adapted the program for the Washington DC area,
ensuring that it would reach all parents in the city, deliberately targeting the Ergpishking
majority. MCS holds the nine week parent training in Paremit€e and Partner Sites. Children
often attend the sessions with their parents and gain the knowledge and determination
necessary to succeed academically and go to colfege.

PAP also runs a parent support network (see below for a more complete markesianafyother parent support networks). The
ySGie2N] Aa OFrftftSR tINByid | yA@SNEAGE IyYyR AdG Aa 2FFSNBR I a
together to discuss the systemic issues in the public school system that affect thensicagchievement of their children. After
several participatory sessions, on such topics as public education and academic performance, parents identify issues that hz
LINR 2'"NJR G & o¢

The MCS offer a brief summary of its impact and outcomes on its webls#edaffa are presented below:

Now in its third year, the DC PIRC has made strides toward its goal of reaching 25,000 District of
Columbia residents about the critical importance of parental involvemPenting program year
2007-2008 alone, the DC PIRC's reach efforts reached 4,394 parents, 900 of whom were
involved in the Organization's programming and 83 of which took a-s@ssion Parents as
Partners (PAP) class on parental involveménkey focus on the DC PIRC is on reaching low
income and immigranfamilies, as well as the scope of Washington, DC's diverse population
During the 20072008 program year, the DC PIRC reached and served 1,376 Hispanic families,
2,935 African American families and 17 Asian fanfiies.

AssessmentWe were unable to obtaiactual curriculum from PAP to assess its cladmwvever, we did find the following summary
2F GKS LINRPAINIY Y2RSt 2y GKS bldAz2yl t [ 2 dzy/wWeakpardhetddihing lprograin | |
focused on increasing their knowledgé the school system and strengthening their ability to advocate for quality education that
will result in school readiness, high school graduation, and college success. NCLR provides trainings for trainerswridhlgee c
(preschool, elementary schqoand middle/high school) to communityased organizations, early care providers and centers, and
OK I NJi S NJTheGikehas fa dediéated section for the program, but it was under construction at the time of this publication.

Parent Support Networks

0 ™ Families and Schools Together (FAST)
'@' Families and Schools Together (FAST) is ansdterol support group that seeks to increase

parent involvement in school. It is composed of eight weekly rfaitiily sessions. During the
first hour of each session, parts lead the communication while sharing a meal, singing songs and playing games with the children.
In this situation the child experiences parental hierarchy, compliance requests, cohesion, and has fun while at school. In the secor
hour, children and pants separate. Parents get to talk in small groups without any assigned topics and get to build social
connections. That is followed by 15 minutes of parehild play in which there is no bossing, teaching, or directing to be done by
the parents. After lhe parents have graduated from the program, they are encouraged to lead future group sessions. An evaluatior
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such as classroonggression (McDonald, et al., 2006).

The FAST model is organized arognd S 2 F G KS RSGOSt 2 LIY Sy -B;IPfeK; &5 689 §ade; Ang Higgh SEhéoh).f R ¢
According to the organization, FAST programs are designed to:

e Connect parents ankiids to their schools and communities

e Promote community service and voluntary participation

e Guide parents in building personal success assets in their kids

e Build skills and change attitudes through experiential learning

e Preserve precious classroom timedhgh schocfocused, extracurricular parental involvement
« Assure that capable parents remain the primary agents of protection for theif kids

One of the more impressive features of the site is its focus on providing users with a detailed breakdowrbendfits, outcomes,
components, structure, findings, evaluation, program costs, and videos for all 5 FAST program offerings.

Circle of Parents

Another prominent parent support network that provides a parental leadership component is Circle of Parents.
Based in Michigan, the organization employs four people who provide support for a network of more than 26
statewide and regional networks in 25 &ta.

¢KS 2NHIYATFGA2Yy KI &
OANDf Sax GKS Y2RSt
community.

ONBIFGSR | Y2RSt F2NJ LI NBydlt f $dinRSNE
I OK & RAFTFSNBYG o &a hélargen 3 NP

AssessmentThe network appears quite broad and is focused more on personal growth and less explicitly on creating engaged

Other Promising Parental Leadership Models and Programs

The Parent Leadership Exchange

In our scan of parentregagement programs, we also identified several programs that have not been evaluated but seem promising
The Parent Leadership Exchange project was designed to improve student outcomes by increasing the capacity of families &
communities to help childrerfinstitute for Responsive Education). The first part of the project involved sending out surveys to
parent leaders, teachers, administrators, and community leaders in order to determine the greatest challenges and nedus faced
parents. Some of the chalhges reported by parents were difficulties in building relationships with school staff, language barriers,
difficulties in building a parent support network for nénglish speakers, and difficulties in securing childcare and transportation.
ParentslistR a2YS 2F GKSANJ ySSRa (2 o6SY tSINYyAy3a Kz2g (G2 o6S Ly
the groups in the schools do, childcare while participating in workshops, support groups for parents only, a schooloorjdb®ati
classesinformation on transition from grade levels, addressing their cultural needs, and more-baratgivities.

Based on this information, The Parent Leadership Exchange developed a program in which they train parents as leadersm and in t
serve as leadarand provide training to other parents in the future. Parents receive Parent Leadership Exchange certificates upo
completion of the program. Part one of the program involves providing trainers with the training they need to help pahénts. T
includes pesentations, practice sessions, and evaluations. They are also provided with handouts to reinforce lessons learned and
encourage them to share the information with parents and families in the community. Trainers are expected to conductamtdeast
training per month during the school year. Part two involves multilingual trainings for parents. Topics covered include parent
(SFOKSNJ O2yFSNByYOSas (KS NBflGA2YAKAL) 08G658y addRSyd F OKA
and lealership skills, and cultural competency. The trainings are held days, evenings, and weekends so that parents can attend
they are available.
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